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CHAPTER I 
INTRODUCTION 
The Problem and Justification . 
The purpose of this paper is to enrich the teaching of 
English in the tenth grade through the correlation of' the 
language arts with social studies, science, and art. The 
~ 1. .... 
• 
young adults in our schools today are concerned with many things 
some are interested in politics, others in history, some in 
science, art, music, and literature . Sports, adventures, and 
other boys and girls are also an important consideration of the 
high school student . The English program should provide experi-
ences not only in literature and history, but in all the area s 
in which the pupil is interested . The National Council of 
Teachers of English is well aware of this problem. In t he 1941 
1/ 
report Appy says, 
The school must wisely integrate the curric-
ulu..m with all the phases of life in which the 
children take part, making problem solving an 
i mportant phase . 
y ' 
Weeks also points out the need for correlation to show pupils 
l/ Appy , Nellie, Chairman, Pupils Are People , A Report of 
The Committee on Individual Differences·, Nati onal Council of 
Tea chers of English , D. Appleton-Century Company, New York , 
1941. p . 207 . 
y Weeks , Ruth , Chairman, A C6rrelated Curriculum, National 
Council of Teacher s of English, D. Appleton- Century Company, 
New York, 1936. pp. 2-3· 
=====II=== ·- . ---- ==~=:=== ==·=--=-o.=-=·=--=-,·"·.o·=··-==-=···=-=-=-===IF=---~ 
the connection between the many subjects in the curricul um. 
She lists several aspects of modern life which make it urgen~ 
that teachers present more correlated material. 
· First is the hyper-specialization of indus-
trial, commercial, and professional activity so 
that one deals \Ni th nothing outside his ovm 
specialty, and even within that narrow range is 
likely to master only a furt her specialized 
fraction of the field. If the student is to 
view life as a whole, he must be taught to do 
so i n school, as actual wage-earnine; will center 
his eye upon a microscopic part. 
A second reason is the increasing mobility 
of our population. For the children of families 
constantly shifted from neighborhood to neighbor-
hood, from town to town, and from state to stnte 
by the exigenciijs of cha in bus inesses and nationa l 
corporations, life is just a stream of scattered 
impressions. If they are ever to see a connected 
picture, it must be in the school course. 
A third factor is the noise, confusion, and 
distraction of urban life. If education is to 
make any impression upon a population so assaulted 
in every nerve by the distractions of current 
life, it will have to be an education whose basic 
import stands out in clear and simple outline. 
The school course as a whole must say something 
simple, obvious, definite, and every subject 
studied must be so chosen and so presented as to 
be a cla use in this great educational statement . 
A fourth proof of the need for an integrated 
curriculum is the dead weight of civic and polit-
ical indifference on the part of the mass of our 
citizenry. Politics is the science of planning 
cooperatively the conditions requisite to a 
satisfactory life. But until we can bring people 
to see life as a whole, we cannot expect them to 
plan intelligently for the whole of life through 
politics. Only by an integrated education can 
we reanimate politics by the conviction that life 
is a logical whole for which cooperative planning 
can be profitably undertaken. 
) 2 
Another and final fact cries even more loudly 
for educational synthesis. The multiplication of 
new knowledge, especially in the fields of natural 
and social science, has seemed to l.Uldermine the 
old bases of moral and religious sanctions. The 
breakdown of the old formulae has not, however, 
broken down the eternal verities those formlllae 
attempted to express. We merely gain a larger 
view of the truths which previous ages could only 
glimpse~ These philosophical implications of the 
new learning must be made clear if we are not to 
leave students visionless among the facts presented 
in our courses. The scientific, esthetic, philo-
sophical, and ethical branches of the curriculum 
must therefore be in some manner integrated to 
prevent students from viewing the world with 
purposeless despair. 
This paper intends to provide experiences in three of the 
areas of interest; social studies, science, and art. 
The three units in this study are presented to: 
1. Develop needed understandings and attitudes 
2. Satisfy the demands of the daily life of the pupil 
3· Foster individual differences and 
4. Stimulate interest in effective co~uunication of ideas. 
The Scope . 
Professional opinion on the correlation of English vvi th 
social studies, men in science, and art will be discussed in 
this paper. Units will be presented illustrating this correl-
ation at the tenth grade level. However, they are not complete 
surveys but act as introductions providing the students with 
broad reading backgrom1ds in these areas. 
A three-week unit in tolerance and democracy will not 
3 
change all students' attitudes, but the reading selections in 
this unit contain the thinking of some of the most influential 
newspaper and magazine writers of our day. 
Pupils in the tenth grade should learn to read newspapers. 
One way to help them is to let them read selections bv good 
11 
writers. In The Experience Curriculum Hatfield says, 
Most of the students will be newspaper readers 
when they leave school and the schools should 
recognize and prepare for it. The activities by 
which proper work habits are built up and essential 
attitudes induced must be repeated with modifica-
tions suitable to the growing capacities of the 
student. 
Most young people believe in fair play although they do 
not always practice it. Perhaps in reading Uncle Sam's Cousins 
or the Boy from Nebraska, they can find a bond of sympathy with 
.the colored-American boy and the Japanese-American boy. The 
experiences and situations are set up not only to help the 
reading of the pupil but to help him examine himself and his 
feelings on the equality of all men. They should help turn his 
eyes to his community and help him to understand the people 
in it. 
Differences in the abilities and interests of students, 
necessitate wide variety and choice of material. In each of 
the assignments the basic ideas are much the same, but the 
suggested reading varies in difficulty. A mimeographed bibli-
ography is provided for those students who wish to read further 
;4 
A sixteen-millimeter motion picture will. be shown once a 
week for the benefit of the students who have a hard time in 
forming a mind picture from written material, and to give added 
insight and interpretation to the better students. The picture 
Americans All, will perhaps bring home to some the idea that 
prejudice threatens American democracy. The picture Democracy 
will show others that shared respect, a greater thing than 
tolerance, is one of the signs of a democracy. The picture 
Despotism compares and points out the differences between a 
despotism and a democracy. 
/( A test given at the end of the unit not only seeks factual 
I 
knowledge, but questions attitudes. 
The second unit on men of science and invention gives an 
idea of how some of the men of science work. In this day when 
science seems to be one of the dominating influences of t he 
world, many of our students know only of science from reading 
pseudo-scientific comic books and from Buck Rogers in the daily 
newspaper. The stories of the life and work of such great 
scientists as Koch, Pasteur, and Madame Curie give an idea of 
the slow, meticulous work behind the discoveries. Careful 
study and countless mistakes characterize the work of great 
scientists. The infinite patience of the Curies, the disap-
pointments of Koch, the scorn Pasteur received from a doubting 
public give a different picture to the student from the one of 
the handsome scientist just happening on a great discovery. 
5 
The stories of inventors show that a free society is 
necessary for great inventions. The individual must be allowed 
to think for himself, no matter how the public laughs. Skill-
ful questioning helps to lead the pupils to cite numerous in-
ventions developed since their parents' and grand-parents' 
time. Even in this day the unbelievable is made concrete. 
The third unit on art extends to carefully chosen selec-
tions in the history of art. The readings should be accompa-
nied by a set of University Prints which are available through 
the county educational library in California. The sele.ctio:ri:~ 
are varied so as to give the pupils an idea of many fea tures 
of art. 
Limitations of the Study. 
The first unit on Understanding and Democracy was used by 
the writer in Alhambra High School, Alhambra, California. No 
wr itten log was kept but a definite improvement in intergroup 
relations was noted. The remaining two units, are untried. 
The unit on Men in Science offers no dire?t experience or 
laboratory experiments; however a field trip is planned. 
The third unit on Art Appreciation requires no direct 
experience in doing the creative work but the pupils are en-
couraged to paint in the optional related activities. 
The research involved in t his paper has been largely 
library research. 
Definition of Terms. 
In practice the terms correlation and integration are used 
loosely to indicate attempts to establish connections bet·ween 
various subjects of high school and college study. More 
strictly correlation, fusion, and integration form a series 
of progressive intensity. 
1/ Correla tion is defined by Webster as "The relation of 
phenomena as universal accompaniments, whether casually con-
nected or not." 
:nn the Dictionary of Education:~Good defines correl-
ation as, 
Bringing together the elements of two or 
more different subject matter fields that bear 
on the same large problem or area of human ex-
perience in such a way that each element is 
reinfor ced, broadened, and made richer through 
its association with the elements from the other 
subject matter fields. 
Correlation may be so slight as casual attention to re-
lated materials in other subjects. Correlation becomes more 
intense when it is planned in advance to made the materials jJ 
of one subject interpret the problems of another. 
~ Merriam-Webster, Webster's New International Dictionary, 
Second Edition, G. and c. Merriam Company, 194?. 
~ Good, Carter V. Dictionary of Education, McGraw-Hill 
l~ook Company, New York, 1945. p. 101. 
~ Hatfield, w. W., Chairman, An Experience Curriculum in 
~nglish, English Monograph Number 4, National Council of 
Teachers of English, D. Appleton-Century Company, New York, 
1935, P• 10. 
7 
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Fusion is defined by Webster as "Union or blending of 
things as if they were melted together." y ' 
Good defines it as, "A method of combining units of 
subject matter to bring into relief their interrelationships." 
Fusion designates the combination of two subjects usually 
under the same instructor. Frequently one dominates the other. 
One of the most common fusions is the blending of literature 
3./ 
·with history. y 
Integration is defined by Webster . as .,The act of unit-
-' ing parts so as to form a whole . 
21 
Good defines it as, "Tl:le process or practice of combining 
different school subjects and presenting them as aspects of 
one unifying project or activity." 
Integration is the uni f ication of all study. Complete 
integration has not yet been achieved and may not be desirable. 
~ Some progressive elementary schools approach complete integra-
tion vvi th units on the home or the community where all English, 
social studies, arithmetic, and science work is done in the y 
unit. 
i7 Merriam-Webster, ODo cit. 
y Good, Carter v.' OJ2o cit. 
3} Hatfield, w. w.' OD 1 cit., p. 10. 
~ Merriam-' iebster, ODo git. 
21 Good, Ca~j:,er v., o:g. cit. 
~/ Hatfield, VI . w., o:g. cit., p. 10. 
The Statement of the Unit. The statement of the unit is 
the best word picture of the real unit of learning that the 
teacher is able to state at the time. The statement of t he 
unit is for the teacher's use 'only and is never transmitted 
il 
to the students in written form. 
The Delimitation of the Unit. The delimitation of the 
unit is a statement of the lesser learning products ·which are 
components of the unit and which are to be made the direct 
object of instruction in a given class of a given grade level y 
in a given situation within a given time. 
Indirect Learning Products. These are certain ideas, 
attitudes, or appreciations which the teacher hopes will be 
if 
acquired by the pupils in the study of the unit of work. 
The Unit Assignment. This is the pest sequence of 
teacher-pupil activity which the teacher was able to arrange 
before the teacher-learning cycle. The general plan prepared 
in advance leaves the teacher free (1) to capitalize on related 
current events by incorporating them into the unit assignment 
and (2) t o modify the assignment for each pupil as the need 
!I 
arises. 
i/ Billett, Roy o., F'undamentals of Secondar.v-School Teaching, 
Houghton Mifflin Company, Boston, 1940, p • .505. 
gj Ibid. p • .50.5. 
j} Ibid. p • .50.5. 
~ Ibid. p • .506. 
9 
The Optional Related Activities . These are the parts o:f 
the unit assign..rnent in which the pupils engage solely on their 
ll 
own accord. 
The Core Activities . These are the parts of the unit 
assignment that all pupils will engage in to some extent. 
1/ Billett, Roy o., Op. Cit., p. 506. 
g) Ibid. , p. .50 6 .. 
y 
1 
CHAPTER II 
SUIV!MARY OF RELATED RESEilRCH 
The trend in education at the present time is away from 
departmentalization toward integration of as many topics as 
possible into the study of English. Some large progressive 
school systems, notably Los A.ne;eles and Pasadena have fused 
English and social studies in· the junior high schools into 
11 
one subject. Saylor says; 
Numerous educational authorities and com-
missions, such as the Educational ' Policies Com-
mission and the Comrn.i ttee of the J"ohn Dewey So-
ciety, have urged secondary schools to develop 
programs which would comprise at least part of 
the work in general education or co:rn.r.a.on learnings. 
The experimental laboratory school at Ohio State 
University is organizing a program in which the 
English and social studies department will cor-
relate their work and perhaps in the near future 
combine their courses. y 
Towel points out that subjects should be correlated 
about points of interest to the class and thus the pupil is 
motivated to study. 
?;} 
Broening also agrees with this line of thought and 
i/ Saylor, Golen, "Core Program in American Secondary Schools ," 
Educational Leadershio, 6, February, 1949, pp. 329-333· 
?J Towel, Carolyn, nThe Value of Correlation of Subjects," 
American Childhood, 35, November , 1949, p. 13. 
if Broening, Angela M., Conducting Experiences in English, 
National Council of Teachers of English, D. Appleton-Century 
Company, New York, 1939· 
·1 1 
.i. 
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further states that we should help children in their vo cational 
and avocational needs by correlation when s he says; 
In planning the correlation of English and 
other school subjects, it is understood that the 
strongest motive for mastering English is in its 
application in getting, articulating, and sharing 
experiences of intrinsic interest to the learner 
at his present level of maturity. The program 
of studies in the junior and senior high schools 
is full ~vital content - experiences of indi-
vidual and social significance useful in the 
vicational and avocational education of adoles-
cents. 
JJ 
Weeks makes this more specific when she says; 
English classes may enlarge the scope of 
literary study by readings drawn from other 
subject fields in which the literature of sci-
ence, of history and the vocations is made the 
basis of English study. 
In his article on the Correlation of Sub,ject Material s in y 
the Secondary School, Harril says the school should provide 
guidance and educate for social responsibility. He feels that 
correla tion of subject matter is far removed from subject 
curriculum, but is very close to experience curriculum. 
2.1 
Hatfield believes that correlation of subject mat t er 
i/ Weeks, Rut h, Chairman, A Co rrelated Curriculum, Na tional 
Council of Teachers of English, D. Appleton-Century Company, 
New York, 1936, p. 62. 
gj Harril, Harris, 
Secondary Schools," 
pp. 1.58-160. 
2/ Op. cit • , p. 60. 
"Correlation of Subject Materials in 
Social Education, 14, April, 19.50, 
I 
I 
II 
.I 
II 
..... 
in schools is important but warns: 
The value of any attempt at correlation 
seems to vary directly in proportion to: 
1. its naturalness 
2. its intensity 
3· its range 
4. the breadth and soundness of the 
teacher's culture. 
1} 
Merrielees explains that the Chicago University plan of 
correlating the studies of literature, history, and arts into 
one course called Humanities is spreading to the American pub-
lie school. She states: 
Teachers are accustomed, in both college 
and high school, to speak of the Department of 
History, the Department of English, the Arts 
Department, or the Music Department. Have they 
familiarized themselves with the experiment now 
being made at the University of Chicago or with 
the work carried on in any of those numerous 
universities using the Chicago plan'? ]'reshmen 
in these institutions no longer take Freshman 
English or Fr eshman History; but they all en-
roll in a course given some such title as 
"Humanities" and .most significant of the chang-
ed attitude is the fusion of material. 
There is still a need for experiences in the great master-
pieces of English and American literature but the teaching of 
reading should also include .modern authors and current material. y 
A survey of the New York regents is reported by Smith 
who finds: 
Ne,,,, Vork pupils are much better prepared 
in the realm of traditional reading than they 
1/ Merrielees, Lucia B. Teaching Composition and Literature in 
Junior and Senior High School, Harcourt, Brace and Company, 
New York, 1949, p. 5· 
y S~i th, Dora V. Evaluating Instruction in Se.condary School 
EnP'l.i.s.h_._ J\rati__o_nal Collnci 1 of' T_Bac.h~o!..--:Eng..~i.G_a~__,J...~=>J-~==.I;I=!inf§lz~-t:; === 
are in current materials. If the reading habits 
and tastes of the adolescents are to be affected 
permanently, it is obvious that New York schools 
must seriously consider the desirability of in-
creasing emphasis upon the broad field of recent 
books in which choices are constantly exercised 
and by means of which individual reading interests 
are explored. 
One of the main reasons we read is to become better in-
formed. A reading program then should be built around the 
ll 
reading interests of the children. Hook lists a set of 
principles for motivating better reading: 
1. Each student should understand what reading 
can do for him. 
2. Each student should know how well he reads. 
3· Each student should know that his reading 
can be improved. 
4. Each pupil should be kept aware of his pro-
gress. 
5· Reading material should be appropriate. 
6. The classroom atmosphere should be pleasant. 
Some teacher s have been most successful in guidigJ pupils 
to do creative work. One successful teacher, Mearns warns 
that we should not abnormally force our interests upon students. 
The new education has become simply the 
wise guidance of enormously native powers. For 
centuries vJe adults have demanded that youth 
shall fashion itself in our image; so the busi-
ness of education in the past has been largely 
the persecuting of the unbeliever. 
I/ Hook, J". N., The Teaching of High School English, Ronald 
Press 6o., New York, 1950. 
gj Mearns , Hughes, Creative Youth~ Doubleday, Doran and 
Company, Inc., New York , 1940, p. 2 d . 
14 
Another authority on the subject, Herzberg says that 
reading is not a purely literary problem. It has wide social 
educational, economic, and cultural aspects. He lists the 
basic principles of a reading course. 
1. Every effort should be made to ascertain the 
needs and interests of the young people in 
a particular cor.1munity so that they may have 
a decisive influence on materials, arrange-
ments, and procedures. 
2. The consideration of reading, speaking, 
writing, and listening should be integrated 
and interwoven at every possible point as 
being all of them forms of communication. 
It is necessary to teach children to think critically and 
not to accept without question all things that they read or 
hear. Some articles are published for propaganda value and 
many give only the opinions of the writer. In a recent publi-
Y 
cation LaBrant says: 
Reading is not an unmitigated blessing; 
it may become the route by which the individual 
is misled as v~ell as informed. Periodicals, 
radi o, and motion pictures far exceed books on 
their influence on Ameri can thought. 
~~ny of the questions raised may seem to 
some English teachers to be in the field of 
social studies. The answer to that contention 
is that there is not any line between the 
"fields." It is highly desirable that the teaching 
of how to read periodicals be shared vd th appro-
priate areas of school work, but the teacher of 
English who does not recognize his share in 
1/ Herzberg, Max J.,, Reading, a Social Jt"' unction, Bulletin of 
the National Association of Secondary School Principals, 30, 
February, 1946, pp. 72-79· 
y LaBrant, Lou., 1.ie Teach English , Harcourt, Brace and Com-
pany , New York, 1951, pp. 30 6-307. 
15 
making the students aware of, and intelligent 
about, these materials is comparable to the 
teacher of literature who would omit Shakespeare 
from the Elizabethan Age because he made plays 
which were to be acted as well as read, or the 
social studies teacher who would omit mention 
of the drama from a description of the same 
period. 
- 1/ 
Rogers supports this saying: "In order to have children 
read critically we have to provide situations which the childre 
feel have importance to them." 
If we incorporate into our units in reading all the forms 
of communication we may help to solve one of the problems which y 
Smith points out. 
As pupils discuss current topics in social 
studies, give reports in home economics, write 
up experiments in science, put on plays in 
assembly, and meet their fellows in clubs or at 
parties, they are developing habits either 
detrimental or favorable to their growth in 
language power. In fact their normal sponta-
neous use of language in these situations is 
undoLlbtedly a better measure of their real skill 
in language that their more formal use of it in 
the· English class. 
ll 
Billett lists four experience strands in non-literary 
reading and suggests that we give experience to the students in 
all of them. 
jJ Rogers, Helen J"ewett, Chairman, "Editorial," Bulletin of the 
National Association of Secondarv School Principals, February, 
1950' p. 9 5. 
y Smith Dora V., " Current Problems in Curriculum Making in 
English," Bulletin of the National Associat ion of Secondary 
School Principals, February, 1946, p. 123. 
}) Op • cit. , p • 20 • 
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1. Discursive reading 
2. Problem reading 
3· Reading for report 
4. Reference reading 
Students will write reports in this unit. Marckwardt 
suggests some methods to approach the problem of grammat ical 
usage. 
Two conclusions guide the teacher of compo-
sition in his approach to the subject of grammat-
ical usage: first, how near to correctness and 
clarity he can bring the average language level 
of his class; and second, what can he do to lift 
superior students from mediocrity to elegance in 
their use of English. 
The reading material in the unit on understanding is 
current and should be of real interest to the students . In a 
?J 
survey conducted by Werf it was found that students like to 
read and learn as much as they can about people. The reading 
assignments for the unit are based on this interest. 
One of the great current problems in our country is under-
standing minorities. If our democracy is to continue, it is 
the duty of the schools to help produce citizens free from 
if harmful prejudices and with minds open to reason. Arndt says; 
The advancement of American democracy re-
. quires that we learn how to eliminate the tensions 
l/ .Marckwardt, Albert H. and Walcott, Fred G., Facts About 
Current English Usage, English Monograph No. 7, Nation~l Council 
of Teachers of English. D. Appleton-Century Co., 1938. p. 132. 
y ~'Jerf, Lester Vander, "~ 'l at English Students Want To Study," 
English Journal, September, 1947, p. 378. . 
l/ Arndt , c.o., Chairman, Americans All, National Council of 
Teachers of English, Department of Supervisors and Directors of 
Instruction of the National Education Association, Washington, 1942. 
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and strains resulting from the present treatment 
of many minority groups. To the educational 
institution falls the major task of developing 
i n young people those attitudes which will in-
sure the permanance of a democratic way of life. 
11 
DeBoer continues on this subject: 
It is not enough for young people to know 
how to listen, speak, to write , and t o read. 
Their experience in communication should be 
directed. In recent years the values to which 
we in our free society are committed narrowly 
escaped extinction in the hands of fascist 
enemies, whose ideology is not without adherents 
in our own country. The school can help. Com-
munication in the high school should be directed 
toward the a chievement of those attitudes. be~ 
liefs, and purposes which will strengthen 
youth's devotion to the ideals of personal 
freedom, economic security, and equal rights 
regardless of race, religion or cultural back-
ground. ' y 
Canby has a point which is likely to bring home to 
children the fact that prejudice is also har~ul to themselves . 
He states: 
It is curious that most wor~hy people who 
have been attacking racial prejudice in this 
country have not used one argument which history 
has again and again proved to be true. They 
think only of the victim of the prejudice, his 
sufferings, his wrongs, and the damage done to 
his dignity as a man. They forget what happens 
psychologically to the prejudiced man or woman. 
There is no snake in the breast more dangerous 
to the man that carries it than unreasoning hate 
y DeBoer, John J., "Standards for Appraising the Language 
Arts Program of the Secondary School.'' Bulletin of the Nat i on-
al Association of Secondary School Principals. 30, February, 
1946, p. 44. 
y Canby, Henry Seidel, "Don ' t Poison Yourself," English 
Journal, January, 1949, p . 68. 
and nursed contempt. It is the most poisonous 
kind of compensation for failure or for lack of 
self confidence. 
11 Kris carries this line of thought further and says; 
The re~ponse to prejudice is frequently 
counter-prejudice; the response to distrust, 
counter-distrust. Thus groups linked to each 
other by prejudice are unified by hate and 
counter-hate that in turn tends, many a time, 
to justify hate. 
Prejudice then is very harmful to all who are concerned y 
with it. It leaves both groups feeling insecure. DeBoer 
feels that instructio~ units in intercultural education should 
provide guidance for some of the pupils. 
The organization of instruction units in 
English around such themes as family living or 
intercultural relations is not intended merely 
as a means of providing adequate mot ive for the 
various forms of communication. Teachers of 
English, like their colleagues in other fields, 
are first of all teachers of boys and girls. 
The subject is merely an instr~~nt and, as 
traditionally organized, a fairly crude instru-
ment in meeting the complex needs of growing 
individuals. A boy who feels insecure or 
frustrated needs personal guidance more than 
he needs rules for punctuating sentences. A 
story of Haym Soloman may be more needful to 
a youngster who has been poisened by anti-
Semitic parents that the analysis of a 
Shakespearean play would be. 
JJ Kris, Ernst, "Notes on the Psychologjr of Prejudice," 
English Journal, June 1946, pp. 301-308. 
gj DeBoer, Jo.h..n J., Kaulfers, Walter V., and Miller, Helen R., 
Teaching Se condar~ English, McGraw-Hill Book Co., Inc., New 
York, 1951. p. 389. 
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Tabackman suggests that teachers give slow readers a 
chance to express themselves by giving talks on their own racial 
ancestry, then provide them with books to read on the background 
of others. y 
Straus teaches intergroup relations by having high-school 
students talk on native costumes or world holidays, such as 
Nevv Years. 
1&1ny writers have fine ideas on intergroup education and 
almost all agree that we should attack prejudice. 
:il 
Benedict defines racism and gives a solution for elim-
inating it. 
Racism is refusing to face the fact that 
there are good people, realistic people, sane 
people in every race. It is an immorality 
which ignores people as people _and brands them 
as descent groups. The attitude we need to 
cultivate in order to eliminate race prejudice 
is respect for human beings in their own right. 
Teachers should avoid using books ' in which characters are 
used as racial stereotypes. It is easy for a child to general-
ize and attach the faults of a few people in a minority group 
to the entire race. Teachers should guard against this and help 
children learn to judge people as individuals and not as members 
jJ Tabackman, Sadie B., "Can V'ie :Wlake Non-readers Like To Head," 
English Journal, 37, December, 1948~ p. 410 . .. 
y Straus, Sarah L. , "Around the Wor·.ld in Forty Minutes," 
~arents Th~gazine, March, 1950,p. 1 6 . . 
.  3) Benedict, Ruth, "Racism is Vulnerable," English Journal, 
· J .Ulle, 1946, pp. 299-303. 
JJ 
of this group. On this subject Edman says: 
In a good many books there are many racial 
stereotypes. The behavior of these fictional 
characters could easily be used to "prove" that 
Negroes were lazy, Jews are wily, Irish are 
superstitious, and Italians are criminal. We 
need to combat this by presenting literature 
which individualizes and makes human characters 
who belong to minority groups. 
There are barriers to the use of the language period to 
promote intergroup harmony. A partial list of these is offered y 
by Berry: 
1. Prejudices of teachers or a lack of 
knowledge in field of intercultural 
education. 
2. The unfriendly attitude toward groups 
acquired unconsciously by children 
from parents and others . 
3· The weight of tradition that enjoins 
us to use language periods for "nice 
topics" and enjoyment of "pretty 
stories and poems." 
4. The reluctance of school authorities 
and teachers to deal with real issues 
that may be controversial. 
Understanding of minorities is in reality only a part of jJ 
democracy.. Sunderman answers the question '"Vvhat. is democracy?' 
In a democracy inter-group ideas and purposes 
are motivated into action. This interaction of 
individuals results in a cooperative dynamics 
which becomes the motivating force for progressive 
action. We have indicated that the democratic 
11 Edman, Marion, ".Making Good .Americans Through Intercultural 
Emphasis in the Teaching of English," English Journal, February, 
1946, pp. 177-182. 
14{ Berry, Althea, "Oral Language and Intergroup Harmony," 
Elementary English, March, 1948, pp. 161-173· 
:;;} Sunderman, Floyd, "What is Democracy," Education J.lragazine, 
70, January, 1950, pp. 279-280. 
spirit is ever achieving; it releases man from 
fetters of educational bondage; it prevents 
oppression, gives opportunity for self expression 
and each individual 's needs are emphasized. 
Many educators feel that only in a real democracy can edu-
1/ 
cation flourish.. In LaBrant 's opinion, "The English class does 
not differ from other classes in responsibility for social sit-
uations which militate against prejudice and intolerence." y . 
In discussing the topic Capen finds the difference between 
a communistic governr11ent and a democratic government is not as 
much economic as social . He says; 
Basic in the communist philosophy are two 
propositions;· namely that the individual is a 
pawn and a creature of the state; and that an 
end justifies the means. 
?i) 
To further illustrate this point, Billett says; 
Democracy presumes first that all conflicts 
of opinion will be conducted in the spirit of 
tolerance and fair play, with intelligent con-
sideration of available evidence, with equal 
opportunity, freedom and justice to all; and 
second that the conflict will be temporarily 
resolved by the express will of ma jority. y 
He continues, 
Yet the capacity for intelligent behavior 
and good will are not alone enough unless they 
imply still a third characteristic. The appli-
cation of intelligence to typical real life 
1/ LaBrant, Lou, "'I'he Words Out of My Mouth," 
Jw1e, 1946, pp. 223-230. 
gj Capen, Samuel P . 7 11 The Truth Will Prevail," Societ.v, September b, 1947. 
W Op. cit., p. 29* 
l!f Ibid., p .. 30 
English Journal, 
School and 
situation, accompanied by an earnest des i re to 
consider the welfare of one's fellow men as well 
as one's self, must result in a .marked degree of 
rational like mindedness among large proportions 
of the population. 
'We are t oday very much interested in science. The atomic 
bomb has brought the realization that the future of man in the 
world is now in man ' s hands and the whole future of civiliza-
tion is his responsibility . Yet even the educated are ignorant 
of science. r_::'he reason may be that reading in science has 
never been made interesting . Reading of the discoveries man has 
made i n the field of science is stimulating to the imaginations 
of most high school pupils, besides giving a factual account 
of the long, involved proceedures behind every great scientific 
discoverv. 
v 1/ 
Weeks believes that science courses should be correlated 
with English in order to make both subjects more interesting to 
the pupil. 
Each senior high school year should likewise 
contain a unit paralleling required work in the 
several sciences, planned by the English teacher 
and including readings both authoritative and 
~rtist i c i n pre sentat ion. Certain s cientific 
romances may be included which are calculated 
to arouse youthful enthusiasm without seriously 
misleading the reason. · y 
Cahoon makes clear to teachers that reading in the field 
of science is an aid in the making of good citizens. 
1/ Op. Cit., P• 38 
2/ Cahoon~ G- . P ., HTeaching S9ience for General.Educ9-ti9n in the =====il[~:oni~:-~a~chool," ::>chool Sc1ence and Mathemat1cs, Apr1l, 194-9, 
Specifically, in what ways can experience in science 
cour-ses aid in preparation for citizenship? Vi i th ;the develop-
ments of the last war so vivid in our minds and the problems 
of the post-war period forcing our immediate attention, we 
hardly be reminded of the role which science and tecr~ology are 
playing in modern living. The results are all around us. 
!vlovies , television; new insecticides, jet-propelled air planes, 
and huge plants for nuclear energy are but a fevJ. The young 
people now in our schools will in a few short year be faced 
with all the personal, social economic, political, and inter-
national problems which tl1ese and countless other developments 
in science are bringing about. To deal intelligently as a 
citizen, even voting on problems concerned with preventative 
medicine, control of' nuclear energy or policies and practices 
relating to conservation suggests the necessity that each indi-
vidual in -our society have some understanding of the importance 
of science. 
1J 
Thayer believes that students should study the vwrk of 
scientists in order to appreciate the fact that the need for 
research is a public responsibility. 
The student should come to see that support 
of scientific work is a social responsibility. 
Since the practical benefits of scientific re-
search often come after the research has long 
since been completed, industry, faced with the 
need for immediate profit , may not support 
l/ Thayer, v. T., Chairman, "Science in General Education," 
Reoort of the Co~~ission on Secondary School Curriculum, 
D. Appleton-CentLlry Company, Inc., New York , 1938, p. 10 3 . ./ 
research as well as people with a long view 
would desire. The question of how scientific 
research should be supported should be tru<en 
uo with the students. 
- 1.1 
Iv!organ agrees that all secondary students need to read 
widely in science in order to acquire a broad background in this 
expanding area. The few who specialize will find it a sound 
foundation. The many who have only a general interest will 
widen their horizons. 
A study by the United States Office of Education reported y 
-by Billett showed in a tabulation of science courses carried 
to completion by a random s ampling of pupils who graduated 
from high schools in the following cities, Denver, Colorado; 
Washington, District of Columbia; Joliet, Illinois; Long 
Beach, California and Providence, Rhode Island, that five per-
cent of t hese graduates had taken no science at all and forty-
three percent had taken only one year of s cience. 
J) 
: eeks express ing herself on a unit of science writes , 
On the expressional side, it is to be desired 
that pupils will develop a sense of the reality 
and the practical value of composition and an in-
creased scrupulousness as to the ac curacy and 
clearness of their presentation. Since the field 
of science is comprehensible to the fact-minded 
whereas the mysticism and esthetics of belles-
lettres may rema i n f orever a forei gn idiom, it is 
likely that many will be awakened to an understa nd-
ing of the significance of scientific concepts, 
1 Morgan, Joy Elmer, "Improving Reading Instruction in t ,h e 
Secondary School," National Education Association Journal, 
ovember, 1950, p. 607 . 
Op. Cit . , p. 
1 __ . _ Cit. ~ - !Jl 
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even where these are general and academic. When, 
furthermore, the practical application of scien-
tific principles comes in evidence in such concrete 
forms as a medical cure for disease or a useful 
invention, its convincing power is irresistible. 
A pupil who has been won by seeing what he can 
believe will be more ready to speak and write with 
real earnestness about it. He will, furthermore, 
desire to be understood and not to be misunder-
stood. The teacher who finds pupils in this 
frame of mind will have a long advantage in the 
struggle to get the pupil to use clear, coherent, 
forceful, correct English in his compositions. 
In the field of art, we need only to look around us to see 
the impact that ancient art has on modern life. In explaining 
Greek architecture to students, 1ne have a perfect example in 
the First :National Bank of Alhambra, California. Breweries 
and post offices are often built in t he style of medieval 
11 
castles. Neumeyer says that courses in English should spend y 
a part of the time teaching the history of art, and Brown 
also believes in the correlation of English with the fine arts. 
The threads of economics, politics, music, 
literature, painting, architecture are scattered 
and tangled like the wool after the kitten got 
at it. Actually, the history of man and his works 
is not as chaotic and capricious as we have made 
it seem. The threads can be interwoven into a 
quite comprehensible and very rich pattern. If 
students could be taught Georgian England, the 
architect James Gibbs, and the composer Franz 
Joseph Hayden, the writer Richardson and the 
painter Hogarth together they would know much 
more. 
1/ Neumeyer, E. Ivl: . ffArt History in Junior College Curric ulum," 
~unior College Journal, 19, Apirl, 1949, pp. 461-465. 
gj Brown, Blanche R., ncorrelation of Literature with the ],ine 
Art s," English Journal, October, 1950, pp. 435-441. 
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CHAPTER III 
UNDERSTANDlliG AND DEMOCRACY 
Statement of the Unit. 
Our goverlll"TT.ent is founded on democratic principles. The 
many race riots and acts of intolerance which are reported 
almost daily in the newspapers shO"w that many people do not 
believe ·wholeheartedly in free government for all people. 
Students need a better understanding of minorities if they are 
to really appreciate democracy. 
Delimitation of the Unit . 
.v 
1. Democracy is defined by Webster as "a government of 
the people in which the supreme power is retained by 
the people and exercised by representation." 
2. Democracy is not confined to actions of a political 
nature. 
3· The word democracy implies any action of the people 
which contributes to the general welfare of the people. 
4. Democracy is not a thing that will necessarily always 
be ours as a gift. VIe must always be on guard to 
preserve our democracy. 
5. In a democracy there are always differences of opini.ons 
on many ·subjects. Differences of opinions can be 
solved temporarily by the expressed will of the people, 
through vote ·or representatives, but it is understood 
that minorities will be treated with tolerance and 
justice. 
6. Democracy can function only if most people are capable 
of intelligent behavior and respect the rights of their 
fellow men. 
?· Minorities in race, religion, and economic status must 
be treated with equality and justice. Prejudice agains 
minorities has no place in a democracy. 
8. The student will know the meanings of the following 
words and terms: ( 
Capitalism - An economic system that permits private 
ownership of land, wealth, and natural resources. 
Communism - A doctrine or practice which calls for 
abolition of private ownership and vests absolute 
control of matters of labor, social relations, and 
religion into the hands of the state. 
Congress - National law-making body of the United State • 
Constitution - Fundamental written law of the United 
States. 
Delegation of power - Resting authority in another. 
Democracy - as above 
Dictator - A person who has absolute power. 
Domestic tranquility - Peace within a state . 
Elective office holder - Holds position subject to 
choice of people by their vote; represents the 
people. 
Fascism - Government that has all power vested in the 
state but all.ow s private owner ship. 
Government- organized system of . control by which a 
state or community is ruled. 
Immigration - Process of coming into a country to live. 
International anarchy - A doctrine which states that 
a country is self sufficient and does not need to 
cooperate with other nations. 
Justice - Conformity to national standards of right 
conduct. 
Labor - The whole class of workers, artisans, and 
'others employed in the actual production of wealth~ 
Legislature - Body of representatives that propose and 
make the laws of the land. Includes the House of 
Representatives and the Senate . 
National Cabinet - Group of advisors to the President 
who are heads of various departments of the 
govenrment. 
Physical environment - Surroundings . 
Politics - The science of government. Public policy. 
Political philosophy - A system of thought on matters 
of a public nature. 
Prejudice - A preconceived hate against, without exam-
ination of available evidence. 
Propaganda - An organized movement designated to spread 
and advance ideas, principles, and beliefs. It 
may be true or false. 
Socialism - A theory of political, social, and economic 
practice aiming at public ownership of natural 
resources and public management of fundamental 
industries. For example: railroads. 
Suffrage - Right to vote. 
Supreme Court - Highest court of the United States. 
I -
Totalitarian - Goverru.11.ent by one man in control of all 
activities of government. 
Tolerance - The state of being able to endure or allow 
the conflicting ideas of others without active 
opposition. 
9· The Readers Guide to Periodical Research is published 
as a monthly magazine. 
(a) All of the past volumes of this guide are bound 
and can be located in the school library and in the 
refere~ce room of the public library . 
(b) It carries the names of all magazine articles 
dealing vdth a subject that have been written in the 
past thirty years. 
(c) These articles are listed alphabetically. 
A. · Under the last name of the author. 
B. Under the title of the article. 
c. Under the topic that is covered. 
D. The Readers Guide to Periodical Research gives 
the name of the author , the magazine, the 
volL~e of the magazine, the page and the date 
of the magazine. 
For example: 
Morley, Robert, Democracy in Action in Public 
Schools, Newsweek 32: 84-5 0 11 ' 48. 
Democrac in Action in Publ ic Schools, 
R. Morley, Newsweek , 32: 4-5 -0 11 ' 48. 
Democracy, Democracy in Acti on in Public 
Sch ools, R. lv1orley, Newsweek, 32: 84-5 0 11 ' 4 • 
Indirect Learning Products. 
1. An understanding and acceptance of the American ideal 
of tolerance and its implications. 
2. An understanding of the American people as a unique 
racial mixture composed of many groups . 
3· An understanding and appreciation of the varied tradi- · 
tions and heritage of these groups. 
4. An understanding of their problems, how some have been 
solved and which ones remain . 
5· An understanding of the nature and extent of material, 
spiritual, and cultural contributions of each group to 
the development of America . 
6. A cultivation of a social imagination and sensitivit~ 
to the social values and concepts. 
7• An attitude of respect for the American way of life. 
The Class. 
The class , a tenth grade group, consists of thirty students 
The classes are not separated on a basis of intelligence but the 
ninth grade has a section for aid to severely retarded readers . 
On the basis of tests given by the guidance department which 
included the Iowa Silent Reading Test - New Edition, advanced 
and the Pintner General Ability Test, advanced, it was found 
that the class is divided into four groups from the standpoint 
of reading ability. 
' 31 
1. Superior ability - 2 
2. Normal ability - 18 
3· Slow learning children with low readine; ability - 7 
4. Children with normal or superior ability, but retarded 
reading ability - 2. This group is not abnormally retarded. 
The school is one of t wo public high schools in the city of 
Alhambra, which has a seven square mile area and one hundred 
thousand population. 
The pupils come from homes ranging from well-to-do to labor-
ing class and are of varied racial backgrounds. The city is a 
manufacturing and residential center located eight miles from 
downtown Los Angeles. Due to the prosperous times in the indus-
~ry there are no cases of extreme poverty. 
~he Classroom and Library. 
The school building is a four-story brick structure with 
pver one hundred and fifty classrooms. The building is less than 
ttwenty years old and is -well suited for educational purposes. 
~he classroom, on the second floor of this building , is furnished 
' it h movable desks and a l arge cabinet which holds pertinent 
books and current periodicals which can be incorporated into the 
pourse, and a closet for surplMS texts and books that are not 
~ urrent and will not fit into t he current class library. It is 
~lso equipped with -window shades and a projector stand for s h0;w-
ing moving pictures and film strips. All types of audio-visual 
•l'J> r · 
· :.)~ 
aids can be drawn free of charge from the county library for use 
in the classroom. 
The school library is on the third floor of the building . It 
is well equipped with current periodicals, dictionaries, ency-
clopedias, bibliographies, and specialized books which are used 
. in courses. Necessary books that a re not in the school library 
can be dra·wn from the Los Angeles county library and retained in 
the classroom for the duration of the unit. 
Plan for the First Day of Class. 
Write name on blackboard before the class begins. Introduce 
yourself to the class. This will stop speculation among the 
pupil s as to your identity. Pass out text books and other 
materials that are to be used i n the class . This is to be done 
by having the first boy in each of the seven rov~s go to the 
closet in the front of the room where the books are stored and 
getting enough of the texts to sup l) ly his row. One trip to the 
closet should be enough as there are not more than five pupils 
in any one row. Distribute book slips and see that each pupil 
signs one and has the correct, number of the book on the slip. 
Both the books and the slips should be passed out at the same 
time and this should take no longer than ten minutes. 
Ask the class to vote upon the vJay that they would like to 
be seated. They will have a choice of s itting in a lphabetical 
order or by having the shortest in front and toward the right 
====It'- -- - -==-=---=--== -=---=--=--=---~===--= -'"=== 
hand blackboard, or in any seat of their own choosing . In this 
way you can use the c i1anging of seats as a disciplinary measure 
in the future if they do not behave in the seats that they have 
chosen. Have a piece of paper prepared for each row. The 
first pupil will write his name on the slip and pass it on to 
the person in back of him. The second pupil will write his 
name under this and the third under this . You can collect them 
and after class transcribe them on the class seating plan. 
Ask the pupils what method was used in seating them? One 
of the first three answers should be democratic. Thus you have 
an excellent start into your topic. 
Write Understanding and Democracy on the board and then ask 
the pupils to name any of the characteristics of democracy. The 
should be able to give some. All of them, if they have attended 
school previously in the United States , and have some sort of a 
background in this type of government should know that people 
have the right to vote and that it is the fair way that all 
people who are citizens participate in the government. Give 
them a chance to think before you accept an answer and until 
most of the hands are raised . When a characteristic 'INhich you 
think is good is given, write it on the board under the topic 
heading . Have the students copy it. In this way they are spon-
taneously learning in several different ways: 
1. They think themselves. 
2 . They ~ the pupil answer . 
~-== --- -=-=- =-==- ---- ·""""'··=-===========~-=-=--=· -=-=- --- --===-*'===-
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3· They~ it written on the board. 
4 . They write it down themselves. 
In a discussion period of twenty minutes you should obtain 
many of the main characteristics of democracy and tolerance. 
Pass out mimeographed material. 
Up to this time they have not definitely known that they 
were going to have a reading assignment on democracy and tol-
erance. The work in the class has been spontaneous. You 
have discovered how much they know on the subject. 
Assignment for the following day:. 
"You will begin the first week's assignment and prepare 
at least the first story of the assignment that you choose. 
If there is anything on the mineographed sheets that is not 
clear to any member of the class, ask and the matter will be 
explained." 
3 
\ 
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To be mineographed 
Req_uired v-JOrk . 
Frora text. 
The Price of Liberty, Clara A. Molendyke and Benjamen c. 
Edwards, Harper and Brothers, New York, 194?, 43?page 
TI'{STRUCTIONS: On these sheets you will find two different 
assignments for each of three weeks. You are re-
q_uired to do only ~ of the assignments each week. 
You have a choice of an assignment that best appeals 
to you. 
Examule: If your choice is assignment Number I for the first 
week, you do not have to do assignment Number II . 
For the second and third weeks you will choose one 
of the assignments from the second and third ·week's 
group. 
When you have read the material that you have selected, 
answer the questions that are listed under the name of the 
article and be prepared to discuss them in class . 
FIRST :'lEEK 
You have a choice of reading one assignment. 
ACTIVITY I 
A. On Being An American, Felix Frankfurter, Pages 266-272. 
Analyze the story indicating: 
1. The stages in the unfolding of J~erica's destiny; 
2. The advantage that_ democracy bestows upon men; 
3· The efforts men must put forth in order to secure 
and hold the blessing of democracy; 
4. The manner in which American democracy benefits 
from diversity of her people. 
Optional activity. 
1. Would you say that fi,rankf:urt·er is an op:t.imist or 
a pessimist? 
2. Investigate ·the story of his own life and accom-
plishments. (listed in rrwho's Who") Why is he 
2.L 
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entitles to speak with authority on this sub-ject of "Being an American"? 
B. The Unaccepted. "Iallace Stenger, Pages 196-217. 
1. Who are the unaccepted of whom he speaks? 
2. VV"hat effect does he achieve by the series of 
anecdotes with which he opens his analysis of 
the problem? 
3· What does the author mean by his statement , 
"It is this average America_n ••••••••••• who is 
at once the hope and danger in the minority 
question " 
4. Can you point to any cases of prejudice in your 
own community? If so, explain¥ 
ACTIVITY II 
A. Afterword, w·al ter Lippman, Pages 121- 130. 
Comment upon and criticize favorably or unfavorably: 
1. Lippman's analysis of past American history. 
(Have your social studies classes presented the 
events in this light?) 
2. His blaming Americans for lack of interest, 
training and responsibility for intelligent 
American citizenship. (Have your elders dis-
played this lack in the pastY Has your educa-
tion been directed toward remedying this lack,?) 
3· l)oes Lippman's conception of America 's destiny 
correspond with yours? 
Optional activity 
Look up and report on other a uthors ·who have written 
on this subject. Use the Readers Guide to Periodical 
Research which is in the school library and the per-
iodical section of the public library. 
B. Boy from Nebraska , .Millard Larnpell, Pages 164-170 . 
-----· -=-~~.=:: 
This is a true story . Ben Kuroki , a loyal tTapanese-
American actually existed - and so did the "gentle-
men" in Oregon who painted out the sixteen Japanese-
P~erican names on the servicemen's honor roll . 
' 
1. On what other facts of incident and attitude is 
this radio script built? 
2. What is your conclusion? 'J.lhat once in i?-'"-'hile 
you find a loyal foreigner who comes of enemy 
alien blood, or do you find many loyal foreigners1 
3· If so, how do you interpret the last speech of 
the narrator? 
4. Do you agree with him? Do you feel that he is 
right in his theory? 
). Does this community? 
6. Can you cite similar life stories to prove your 
attitude is right'f Name them. 
SECOND WEEK 
You have a choice of reading one assignment. 
ACTIVITY I 
A. What America :Means to Me , John Beecher, Pages 310-32,3. 
1. 
2. 
3· 
4. 
6. 
What is the outstanding characteristic of each 
of the t hree P~ericans? 
How did each best demonstrate that trait? 
Was each one admired by the people of his 
immediate environment? ' > . 
Was the democratic principle exercised when 
these three men were thrown together aboard 
the ship? ·~· .,,. · .. , 
Do you agree with the author's last statement 
that these different types of people with 
different backgrounds will make a better 
Amer ica? Tell why you agree or disagree. 
Can you find any types in thi s comnunity with 
the same traits? Explain. 
B. Vihat is an American1 Harry Steele Comm.anger, Page s 239-243. 
1. Describe the background of political philos-
ophy which has shaped the present~day .Araerican. 
a. The effects that his physical environment 
have had on the American . 
b . The American attitudes of mind that have 
emerged from the process. 
--~=======================~=============-----
2 . The author is characterizing Americans a s 
a whole ; how does his picture fit the 
people of this community? 
Does it seem true of' all Americans uhom you 
read about in the newspapers? Why? 
ACTIVITY II 
Design for Fighting , HarlovJ Sharpley, Pages 399-423. 
1. Is this "Des i gn for Fighting" totally con-
cerned with fighting on the battlefi"elds ? 
'hat other kind of fighting does he mean? 
2. List four fie l ds of combat which Sharpley 
outlines i n this essay . 
3· Do yo u agree wi th his reasons for human wal'-
fare? Why? 
4. Do you believe that students in Ameri can 
school s should be taught reasons for fight-
ing as t hey are in dictator countries? 
Give reasons for your answer . 
Optional activity 
Look up other stories by using the Readers Guide 
to Periodical Research , which are simila r to t h is 
essay and report on them. 
THIRD '<i'EEK 
You have a choice of reading one assigr~ent . 
ACJ:IVITY I 
~• The Answers that Men Have Given, Mortimer .t1.dler, 
Pages 106-120. 
1 . Vt at are optimists and what are pess i mist s ? 
2 . "t'/ha t points of view do the optimists take 
on the question of peace according to the 
author of this article? Name the specific 
points . Show how he brings them out. 
- - -========= 
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3· V'hat point of v-iew d.o the pessimists t ake? 
Name specific points. 
Tihat is the difference between them'? 
4. What can the people of a democracy do to achieve 
peace? 
5· How do the democratic nations differ from t he 
dictator nations on this subject of striving 
for peace? 
ve will have a forum di s cussion and the one tha t 
elected t o take this topic will lead it. 
Optional activity 
Look up and report on other writers who have 
written on this subject . Use the Readers Guide 
to Periodical Research which is in the school 
library and in the periodical section of the 
public library. 
B. Uncle Sam's Cousins, John Mason Brown , Pages 158-161. 
1. In what way does the author indj_cate tha t 
the Negro that he met was a man "who carried 
a chip on his shoulder"? 
2 . Would you say that this Negro's contribution 
to the war was typical of that of others of 
his race vvho were in the armed forces? Tell 
why. 
3· In what way was his wife ' s letter , telling 
him of the loss of h i s Ford, an especially 
hard blov•J ? 
4 . Could this happen in your community? Explain . 
5· Ciwany specific instances of prejudices that 
you have observed. 
ACTIVITY II 
A. A Creed f or Americans , Stephen V~ncent Benet, 
357· 
ages 355-
1. -dould you say that the current American news-
stories demonstrate beyond any question that 
everyone in the United States would be wi ll-
ing to adhere fully to the creed set fort h 
by the author? Expl a i n . 
2. Are there any items in this creed with which 
,>rou disagree? Explain your answer . 
B. The Unimagined America; Ar chibald Ma cLeish, Pages 371-389 . 
This is a speech delivered by the author before 
the military victory ended _·world War II. 
1. How has the speech become even more of a 
challenge to Americans in these post- war 
years? 
2 . What did he mean by calling the speech "The 
Unimagined America"? 
3· What does the author 's imagination build 
for the future of America? 
4 . What do you as a young American , see in the 
country ' s future? 
5· How are you planning your education and 
training so that you may help in the ac-
tual construction of this unimagined 
America? 
i ' 
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'I'o be mimeographed. 
Book Lists for Outside Reading. 
'l'he following books can be obtained at the school library. 
Read one of the books li~ted below and when you have completed 
your book you will take a short objective examination on the 
material covered. 
Cushman , Robert D., Safeguarding Our Civil Liberties, New 
York Public Affairs 9ommittee, Inc., 1947, 31 ~ages . 
(Public Affairs Pamphlets, Number .43, revised.) 
Russell , William F. and Thomas H. Briggs, The N1.eaning of 
Democracy, New York, IV"l8.cmillan Company, 1941, 413 pages . 
Bennett, H. H. and W. C. Pryor , This Land We Defend , Longmans, 
Green and Company , New York, 1942 , 107 pages. 
Cooley, D. G., and others, Your iNorld Tomorrow, Essential 
Books, New York, 1944, 2.52 pages. 
Elting, Mary , in collaboration with ]~rgaret Gossett, We Are 
the Government, Charts and pictures by Jeanne Bendick , 
Doubleday and Company, New York, 1945, 90 pages. 
Fitch , F . M .. , One God: The Ways We Worship Him, Photographs 
chosen by Beatrice Creighton, Lothrop , Lee and Shepard 
Company, New York , 1944, 144 pages. 
Hartman, Gertrude, The Making of a Democracy, John Day Com-
pany, New York, 1941 , 144 pages. 
Short Stories for Reauired Reading (outside) 
Each member of the class will read outside of the class, 
~ of the following short stories in addition to the above 
reading . They were originally written as magazine stories. 
They can be found in the school library in the book, The Best 
Short Stories of the Year, or in the magazines listed below . 
=========1~-=-=---=========================================================91======= 
You will take a short objective examination on the reading 
when you have completed the assignment. 
Frankfurter , Felix, "An Irmnigrant in the United States," ~­
vard Alumni Bulletin, JUne 17, 1938. 
Adamic, Louis, "An Immigrant 's America, tt American 1l.1Ia.gazine , 
December , 1933· 
Drieser, Theodore, ttGlory Be! McGalthery," Pictorial Review, 
January, 192.5. 
Saroyan, William, "Countryman,. How Do You Like America?" From 
Little Children, Harcourt, Brace and Company, New York, 
1938. 
Zara, Louis , ''Our Lady of Mercy ," Esquire, December, 193.5· 
Hurston, Nora Neale , "Drenched in Light," Opportunity, 
December, 1924 . 
The following books are optional reading. They are sug-
gested as an aid for further study for the pupils who can 
complete the required work and who wish to obtain further 
knowledge and further credit in tl1e course. Any of the above 
books and short stories can also be used for optional reading 
with the exception of those chosen to fulfill the requirements 
of the course. Students will write a short report on the op-
tional reading . 
Burdette, Franklin L., Political Parties: An American Vfay, 
Indianapolis, Inc., National :B''oundation for Education in 
American Citizenship, 194.5, 32 pages. (Basic American 
Concept Series) 
Aulaire, Mrs. I. M. d' and E. P . d' Aulaire, Abraham Lincoln, 
Illustrated by the authors , Doubleday and Company, New 
York, 193.5, .55 pages. 
' .. 
Daugherty, James, Abraham Lincoln , Illustrated by ·the author, 
Viking Press, Inc., New York , 1943, 216 pages. 
Daugherty, James, Poor Richard , Illustrated by the author, 
Viking Press , Inc ., New York, 1941, 157 pages . 
Eaton, Jeannette, Leader by Destin.v, Harcourt,Brace and Com-
pany, New York, 1938 , 402 pages. 
Eaton, Jeannette , Lone Journey, Illustrated by .-oodi Ishmael, 
Harcourt , Brace and Company , New York, 1941, 318 pages. 
Graham, Shirley, and G. c. Lipscomb, Dr. George Washington 
Carver, Scientist , Illustrated by Elton c. Fax , Julian 
Mesnew Inc ., New York, 298 pages. 
Gray , E. J., ~~ Illustrated by George Whitney, Viking Press , 
Inc ., New York, 1938, 298 pages. 
Van Loon , H. w., Thomas Jefferson , Illustrated by the author, 
Dodd, Mead and Company, New York, 1942, 188 pages • 
. -:' 0 ., 
·- Flaherty , J. J., 'I'he Courage and the Glor y, J. B. Lippincott 
Company , Philadelphia, 1942, 188 pages . 
Sechrist , E . H., Red Letter Days, Illustrated by Guy Fry, 
~fucrae Smith Company, Philadelphia, 1940, 252 pages. 
Swift, H. H., North Star Shining , Illustrated by Lynne ~·lard, 
William MOrrow and Company, New York , 1947, 44 pages . 
When our Town Was Young : Stories of Nort h Salem' s Yesterday. 
Collected and written by boys and girls of today; Edited 
by Francis Eichner and H. F . Tibbets, The Board of Educa-
tion, North Salem , New York , 1946, 170 pages. 
Magazine Art icles: 
"Intelligent Opinions - The Life Blood of Democracy ," Building 
America, Mag . Vol. XI , pp . 60-32 , November, 1945. 
Morley, Robert , "Democracy,11 Newsweek , XXXI, page l9 Lt , 
March 22 , 19~. 8. 
Ei chelberger , _, . K., "All Out for Democracy ," Scholast ic , 
In each edition of the magazine. 
Students can add to this periodical list by reading current 
periodicals . 
Teacher's Bibl~ographv. 
The following books will be valuable to the teacher of 
this unit. Arndt's book Americans All will be especially useful 
in giving the opinion of the National Council of Teachers of 
English on the subject matter of intergroup education. 
1. Appy, Nellie, Chairman, Pupils Are People, A Report of the 
Committee on Individual Differences, National Council 
of Teachers of English, D. Appleton-Century Company, 
New York, 1941. 
2. Arndt, c. o., Chairman, Americans All, National Council of 
Teachers of English, Department of Supervisors and 
Directors of Instruction of the National Education 
Association, Washington, 1942. 
3· English Journal, June 1946. The entire journal is devoted 
to intergroup education. 
4. DeBoer, John J. , Walter V. Ka ulfers, and Helen R. :Miller, 
Teaching Secondary English, McGraw-Hill Book Company, 
Inc., New York, 19.51, 
LaBrant, Lou, "The Words Out of My Mouth," English 
Journal, June, 1946, pp.223-230. 
6. Marckwardt, Albert H., and Fred G. Walcott, Facts About 
Current English Usage, English Monograph Number 7, 
National Council of Teachers of English, D. Appleton-
Century Company, New York, :' 1938. . 
7• Smith, Dora v., Evaluating Instruction in Secondary School 
English, National Council of Teachers of English, 
Chicago, 1941. 
8. Weeks, Ruth, Chairman, A Correlated Curriculum, National 
Council of Teachers of English, D. Appleton-Century 
Company, New York, 1936. · 
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Additional Required Activities. 
(Other than those listed on the mimeographed sheets.) 
1. The students will be encouraged to relate to the class any 
illustrations of democracy or acts against minorities that 
they have witnessed or read in the newspapers and magazines. 
2. Oral readingin class of other stories in the text. 
Teacher will watch for inflection of words, perception of 
words, and pronunciation of words as an evidence of under-
standing. 
3· Silent reading of The Lesson, by Mary Leslie Harrison (in 
text) in class to improve the rate of reading. 
{a) The material can be easily and rapidly read. 
(b) The teacher will prove the value of rapid reading 
to the students by listing the activities in school 
and outside life that require rapid reading. 
(c) Students will read under pressure of ~ime control. 
(d) Teacher will keep a record of slow-reading student's 
progres s in reading . 
(e) The teacher wilL watch and eliminate lip movement and 
other symptoms of vocalization. 
4. Have pupils report on the reading that they have accom-
plished in other courses which pertain to democracy and 
understanding, particularly in the social studies. 
5· Use additional a udio-Yisual aids. (Description follows ) 
--====-=oil=- - - --
Additional Optional Activities. 
A. ~Vri te a paper on one of the following topics, or on any 
similar title, but first check with the teacher. 
The American Way. 
Builders of America. 
The Different Nationalities in this City. 
Why My Father (or Grandfather) Came to America. 
I am Glad to Be an American. 
B. Read current magazines such as Time, Newsweek, Schpol and 
-
Society, School Life, Scholastic, Readers Digest, and other 
accredited magazines, and be prepared to give a report to 
the class. 
Audio-Visual Aids Needed for This Unit. 
The students of this class will need an introductory film 
that gives tham an idea of how the American democracy works. 
The film should differentiate between the American democracy 
and the so-called democracies of eastern Europe. A moving 
picture would be the best medium and it should also show that 
the .American idea of understanding is a part of democracy. 
It should show that without a respect for other people's dif-
ferent ideas, we can not have a true democracy. The conception 
that we deserve and will obtain this type of government without 
work on the part of all citizens should be discouraged. 
r 
I 
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For the course, we should .have at least one motion picture 
a week that can cover the specific objectives listed in the 
delimitatio.n. of the Uni~. 
At least one of the pictures should show that people who 
are prejudiced against their neighbors because of race, creed, 
color, or regional background hurt themselves · as much as they 
do harm to others. Examples: Americans All or Boundry Lines. 
Another audio-visual aid that should be included i s one 
that shows what happens in countries that do not have democracy 
and that itscitiz.ens live in hate of a portion of their neigh-
bors. The audio-visual aid that would be best would be one 
that would show how this abhorrence, unbridled by a free-voting , 
well-informed public would spread so that no person would be 
safe from it. Example: Democracy. 
A contrast can be made between the countries in which a 
man can speak his mind and countries where one has to keep 
his ideas to himself, if they conflict with the ideas of the 
party in power. 
The study of the political parties could be made easier 
by audio-visual aids. A motion picture or a transcription 
would be very useful in t his subject. Example: Transcription -
Political Parties. 
As the third and final week of the unit is devoted to the 
future, a film should be shown that will start the students 
thinking of the type of world that they would wish to live in 
in the future, and what they are going to do to achieve it. 
A motion picture would be the best mediwm for this audio-
visual aid. Example: 'rhe ~'lorld We Live In. 
The greatest and best type of audio-visual aid for stu-
dents in a unit of this type is the laboratory of the world 
around us. The students will observe acts of prejudice and 
intolerance that hurt our democracy and be prepared to talk 
about them in class. They should study themselves and other 
people in their community and should contemplate a manner of 
improvement. 
Record of Audio-Visual Materials Selected. 
Record of Motion Pictures used. 
The following audio-visual aids are obtained from the 
Los Angeles county library and are distributed free of charge 
upon request to schools in the county. 
DEMOCRACY 10 minutes Preferred 
This motion picture is selected because it sugge s ts t wo 
signs of democracy in a community or nation and the conditions 
under which democracy may be expected to flourish. The signs 
are shared respect (greater than tolerance), and shared power. 
The way of recognizing each in a community is discussed. This 
would be a good motion picture to show at the beginning of the 
unit and at the end as a review. 
.s-o 
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Source: 
Cost: 
Rental: 
Encyclopedia Britannica Films, Inc. 
11)0 Wilmette Avenue 
Wilmette, Illinois. 
$.4).00 
eli. 
'!Y 2. 50 
AMERICANS ALL 16 minutes Preferred 
This is a March of Time Series selected because it strikes 
home at the menace of inter-racial and inter-religious pro-
blems and difficulties that threaten the American democracy. 
It also gives the answer to the problem by showing a community 
planned ahead for combatting prejudices. 
Source: l~rch of Time Forum Edition 
369 Lexington Avenue 
New York, New York. 
Cost: $55.00 - Sound 
BOUNDRY LINES Color 10 minutes Preferred 
This is selected because it shows the arbitrary boundry 
lines which divide people as individuals in a nation such as 
the boundry lines of color, origin, wealth, and religion and 
it is a plea for their elimination. It shows the accumulation 
of fear and suspicion and finally war. It is composed of 
animated paintings, moving lines and realistic symbols. It 
has a strong emotional effect. 
Source: International Film Foundation 
1600 Broadway 
New York, 19, New York. 
Cost:. $90.00 
DESPOTISM 10 minutes Preferred 
This picture shows the different characteristics of 
democracy and despotism. It is based on two factors called 
the respect scale (from shared respect to restricted respect) 
and the power scale (from shared power to concentrated power). 
The two conditions promote despotism and are shown with constant 
reference to forces and institutions in our own country. 
' Source: Encyclopedia Brittannica Films,, Inc. 
1150 Wilmette Avenue 
Wilmette, Illinois 
Rental Library 
30 Huntington Avenue 
Boston, Mass. 
Cost: $45.00 
Rental: $2.50 
· TOWARD UNITJ ll minutes Alternate 
Selected to show that fundamentally people of the world 
are all the same. It shows that there are differences in 
clothes, customs, and houses but they are much alike in basic 
things. It is a plea against prejudice. 
Source: Brandon Films, Inc. 
1600 Broadway 
New York, 19, New York. 
Cost: $30.00 
Rental; $1.50 
-===-=--~ ---=-=--- -- --------- -------·--
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THE WORLD Vf.E LIVE IN 10 minutes Preferred 
This film indicates some of the problems that result from 
intolerance and ~ttempts to show a solution to the problem 
in the way that they could become in a world of the future, 
if all groups lived in tolerance. 
Source: Knowledge Builders 
62.5 lv1adison Avenue 
New York, 2.5, New York. 
Cost: $40.00 
Rental: t~2. 00 
YOU TEE PEOPLE 21 minutes Alternate 
This film shows a corrupt city political machine. The 
methods of stuffing ballot boxes and forcing citizens to vote 
for certain candidates are shown. It also shows that the cast 
may be any American citizen. The question arises, "Do you 
want t his to happen to your town"? 
Source: Teaching Films Custodians, Inc. 
2.5 West 43rd Street 
New York, 18, New York. 
Cos t: No cost listed. 
Record of Commercially Prepared Pictorial ~mterial Selected. 
M~RICAN COUNTERPOINT Film Strip 
A picture story of the various races and nationalities 
that go to make up the .American people. Excellent as a means 
-=-==-=-===~-==~~~~=-====~====~=-==~-=-==~-=-=-=~~=~.-=~~=======-===--=============== 
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of showing our backgrounds. 
Source: The Bryant Foundation 
737 North Edgemont Street 
Los Angeles 27, California 
Cost: $3.00 - Silent with script. 
WE ARE .ALL BROTHERS Film Strip 
Shows how much the races of the world are all alike rather 
than different. Discusses "race superiorities" in the light 
of scientific findings. This is a good study of minority 
problems. 
Source: Public Affairs Committee, Inc. 
22 East 38th Street 
New York, 16, New York. 
Cost: $3.00 - Fifty-four feet, silent with script. 
MAP SLIDES Keystone Map Series 
Political maps of the world and the changing boundaries 
of Eurpoe brought about by hate and greed. 
Source: Keystone Company 
Marlin, Pennsylvania 
Cost: $3.00 
A WORLD VIEW Unit of twenty-five slides 
distributed by Keystone 
Shows the various peoples of the world in their own en-
vironment. Excellent for giving students an idea of all people. 
Source: Keystone Company 
nfurlin, Pennsylvania 
Cost: $9.00 
54 
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Record of Slides Prepared for the Unit. 
The words listed in the delimitation of the unit of this 
JJ paper will be typed on special slides of the Keystone kit 
and flashed on a daylight screen for the pupils to define. 
Record of the Graphs and Pictorial Materials Produced for the 
~-
Newsweek Charts - Obtained from the publishers of Newsweek 
' magazine. Should be displayed to the class on bulletin boards. 
These contain maps showing the westward movement of the aggres-
sive nations in Europe. They show the parts that are beyond 
the iron curtain. They also show pictures of the victims of 
prejudices in the different countries of .the world. 
Record of Displays, Models, Exhibits, and Bulletin Boards. 
The students will select pertinent material for the bulletin 
board. An exhibit will be held at the end of the unit. 
Record of Other ~~terials Selected. 
A. Public Affairs Pamphlets, U. S. Office of Education 
Number 6, 1948, Vl'ashington D. c. , Supt. of Documents. 
These pamphlets give a description of happenings in 
political and international affairs. These pamphlets 
are supplied free of charge upon request. 
B. Selections from the U. s. Congressional Journal that 
are pertinent to the subject of understanding and 
democracy. These are supplied free of charge upon 
request. 
-=--= _ J} -"-K~_¥stone Slide Kit Company, Meadeville, Penns~lvan~a·===--- =c4!==-=-==--
Record of Field Tri~. 
A field trip will be taken by the students to the city 
hall and county courthouse so that they can see first hand how 
the government works. 
They can see that most governing agencies in a democracy 
allow the citizens to voice their opinions while the group is 
in session. 
Purposes: 
1. To see a democratic governing body at first hand. 
2. To help the student understand the American principle 
of freedom. 
3· To recognize the manner in which all people are 
treated equally under the law. 
4. To see that all people have the right of trial 
by jury and that no sentence is pronounced with-
out a fair trial. 
5· To see the many parts of a city government func-
tioning in the interest of the people. 
The students will observe: 
1. The democratic processes of city government. 
2. The manner in which all people are treated equally 
under the law. 
3· The : jury system in court. 
4. The fact that in a democracy a man is considered 
to be innocent until he is proven to be guilty. 
5· The different departments of city government. 
6. The responsibility of the officials · to the 
citizens. 
.55 
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Specific questions to be answered: 
A. City Government. 
1. What democratic processes did you observe 
at the city council meeting? 
2. How are the councilors elected? 
3· Name some of the responsibilities that the 
council members have to the citizens. 
4. I~y private citizens speak at city council 
meetings? Describe any instances of this 
that you have seen • 
.5· Name the various departments in t he city 
government. 
B. Courts. 
1. Are all people treated e qually under the 
law? Expla in your answer using observations 
that you have made during t he time spent i n 
the court. 
2. What is a jury? 
3· How i s the jury chosen? 
4. How many members are there in a jury? 
Follow up: 
When the class returns to the room they will have a panel 
discussion on the need for good city goverrunent and the need 
for vigilance on the part of the citizens to see that good 
government is kept. 
I SUBJECTIVE TEST (Fifty Minutes) 
In the following test give full answers and write complete 
s entences. There are time limits set for each question. 
I f you give too much time to one question you will lose time 
on the others and it may r esult in a lower score on your test. 
Time: 
I. Identify briefly three of the following authors. 
(Tell what you know about each of your choices 
from listening to the class discussions.) 
(a) Felix Frankfurter 
(b) Walter Lippman 
(c) Mortimer Adler 
(d) Stephen Vincent Benet 
(e) Archibald MacLeish 
15 minutes. Scor~: 30 points. 
II. Write an essay . on the story that you liked best in 
the readings. Give the reasons why you liked it. 
Time: 10 minutes. Score: 20 points. 
III. What are some of the characteristics of a good 
American? 
Time: 10 minutes. Score: 20 points. 
~ . 
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n. TRUE - FALSE 
If the following statements are true, circle the T. If the 
statements are false, circle the F. 
EXAMPLE: All countries are now democracies. 
The statement is false so draw a circle around the F. 
T. F. 1. This country is a democracy when the Democratic 
party is in power. 
T. F. 2. A democracy is a government of the people in 
which the supreme power is retained by the 
people and exercised by representatives. 
T. F. ,. Democracy is not confined to political actions 
alone. 
T. ] ' . 4. All .Americans are naturally democratic so that 
we do not have to be vigilant of our democratic 
form of government. 
T. F. 5· In a democracy it is not necessary for all 
people to agree on all subjects. 
T. F. 6. In order to have a democra.cy work, people must 
react to situations in a general way like their 
neighbors. 
T. F. 7• In a democracy there are many differences of 
opinions on many subjects. 
T. F. 8. When a candidate is elected the people should 
be quiet and let him run the office. 
T. F. 9. Wbile the Democratic party is in power they 
should see that they vote for no bills intro-
duced by the Republicans. 
T. F. 10. Socialist, Progressive, and Prohibitionist can-
didates should not be allowed to run for office. 
T. F. 11. Negroes should stay down South where t hey be-
long. 
-~~======================= 
T. F. 12. If Jews and Negroes do not like the treatment 
that they receive they should leave the country. 
T. F. 13. We should restrict our immigration laws so that 
only a few of the Jewish and Catholic displaced 
persons are allowed to come into the United 
States. 
T. F. 14. Capitalism is an economic system which permits 
private ownership of land, wealth, and natural 
resources. 
T. F. 15. A democracy has to be capitalistic. 
T. F. 16. All of the capitalistic countries are democra-
cies. 
T. F. 17. Congress includes both the Senate and the House 
of Representatives. 
T. F. 18. The Constitution o~ the United States is the 
fundamental law of the country. 
T. ]'. 19. The people delegate their power of making laws 
to Congress and the President, thus losing all 
their power in the government. 
T. F. 20. An immigrant is a person that cannot read, write, 
or speak English correctly. 
T. F. 21. Government in a democracy is unorganized and 
uncontrolled. 
T. F. 22. Labor, when used to describe a body of people, 
means the poor people of the nation. 
T. F. 23. Prejudice is acting with a preconceived hate 
against people without examining the available 
evidence. 
T. F. 24. Propaganda is always false and misleading. 
T. F. 25. Japanese-American soldiers were not used as 
combat soldiers in the recent war; therefore 
we should not consider them as war veterans. 
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III MULTIPLE CHOICE 
In the following statements circle the letter in the margin 
that corresponds with the most appropriate ans.wer, or completes ' 
the statement most correctly. 
EXAMPLE: a@c d The President of the United States is (a) Joseph Stalin {b) Harry Truman (c) Thomas Dewey (d) Henry Wallace 
Harry Truman is the correct answer; so you draw a circle 
around (b) in the margin. 
a b c d 26. The city council members are 
(a) appointed by the mayor. 
(b) selected by the party in power. 
(c) elected by the people of the district 
that they represent. 
(d) elected by the Chamber of Commerce. 
a b c d 27. An elected official should (a) be careful to vote the way his party 
wants .. 
(b) study bills carefully and vote the way 
he .thinks best. (c) study bills carefu~ly and vote the way that 
will be of best advantage to him. 
(d) not vote on bills that will not help him. 
a b c d 28. The Readers Guide to Periodical Research contains 
(a) a list of the titles, topics, and names 
of authors of all magazine articles. 
(b) a list of the articles dealing only 
with democracy and understanding. 
(c) instructions on how to improve your 
rate of reading. 
(d) short stories. 
a b c d 29. The articles in the Readers Guide are listed 
all'habetically ·. 
(a) under the name of the author. 
(b) under the title of the article. 
(c) under the topic that is concerned. 
(d) under all ,of these. 
--·-
I . l. _I 
6 0 
~======-~~=~~~ ~~==~-======~==================-~=-=-==~~~~=~====-==~~-===~======= 
a b c d 30. 
a b c d 31. 
If you 
{a) 
(b) 
(c) 
(d) 
use the Readers Guide 
You do not need to go further with 
your research. 
You must then go to the magazine that 
published the article. 
you can complete your assignment. 
None of these. 
There 
(a) 
are copies of the Readers Guide in 
The classroom library cabinet and the 
school library. 
(b) 
(c) 
(d) 
The classroom library and the public 
library, 
Only the public library. 
Both the public library and the school 
library. 
a b c d 32. When we speak of democracy we mean 
(a) A political party. 
(b) All actions that the people take that 
are of a political nature. 
( c ) Simply any action of the people that 
contributes to the general welfare of 
the people. 
(d) The Democratic party platform. 
a b c d 33. A communistic state is 
(a) A place where they have no religion. 
(b) A place where there is no private owner-
ship and all matters of labor, social 
relations, and religion are controlled 
by the state. (c) A place where there are no government 
officials. 
(d) A movement to over-throw the United 
States and set up a state which would 
be run by a foreign power. 
a b c d 34. A dictator is a person (a) Who has absolute power in the state. 
(b) Who is like the president of the United 
States. 
(c) Who is necessary in small weak countries. (d) Who helps to organize people. 
a b c d 35. The form of government of the United States is 
(a) Communistic. 
(b) Democratic. 
(c) Fascistic. (d) Totalitarian. 
. ----- --=--=-- -=:. -
a b c d 36. After you~ reading on ttie subject of under-
standing and democracy, do you think that in 
the United States _ 
(a) All people are really treated equal~ 
(b) All people love one another? 
{c) There are many instances of prejudice 
against certain peoples? 
(d) We should not try to get along? 
a b c d 37. By being tolerant we mean 
(a) That we sould be pleasant to people of 
minorities when they don't get in our 
way. 
a b c d 38. 
a b c d 39. 
a b c d 40. 
(b) That we are able to endure or allow the 
conflicting opinions of minorities. 
(c) That we should always be~easant and 
patronizing to people of minorities. 
(d) That a person is weak and afraid to 
In the 
(a) 
(b) 
(c) 
(d) 
In our 
(a~) ( b') : 
(c) 
(d) 
A jury 
(a) 
(b) 
(c) 
(d) 
stand up for his rights. 
United States people should 
Stay among their own racial group and 
ignore people of other nationalities, 
races, or religions. 
Force themselves upon other people or 
religions. 
Accept and tolerate people of other 
races_, nationalities, and creeds. 
Refuse to accept peoples of other groups. 
lives it is a good thing 
If we never act with prejudice. 
If we are sometimes prejudiced against 
groups. 
If we are always prejudiced against people 
of certain groups. 
If we are always prejudiced against all 
people who do not think exactly as we 
do. 
is composed of 
Six citizen members. 
Six judges. 
Eight citizen members. 
Twelve citizen members. 
===--- -==--=- =-
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IV RATING AND EVALUATION 
Using a top score of ten (10) rate the American people of the 
following national, racial, and religious backgrounds on their 
capabilities of becoming first-class American citizens equal 
in all ways to other American citizens. Remember that they 
are all American citizens. 
EXA.MPLE: If you think that an lUnerican citizen of English 
extraction is as good as all other American citi-
zens, rate him as ten. 
1. 
2. 
3· 
4. 
;;. 
6. 
7· 
8. 
9· 
10. 
11. 
12. 
English 10 
If you feel that some in the group are not as good 
as the others mentally, physically, socially, or 
morally rate them lower on the scale toward 0. 
Irish 13. Russian 
English 14. Hindu 
French 15. Chinese 
Spanish 16. Japanese 
Italian 17. Filipino 
Scandanavian 18. Jew 
German 19. Catholic 
Austrian 20. Protestant 
Czechoslovakian 21. Negro 
Greek 22. Mexican 
Armenian 23. Puerto-Rican 
Syrian 24. Argentinian 
2_?. American Indian 
========--,- - ~--=-
KEY TO OBJECTIVE EXAMINATION 
1. F. 14. T. 27. b. 
2. T. 15. F. 28. a. 
3. T. 16. F • . 29. d~. 
4. F. 17. T. 30. b. 
5. T. 18. T. 31. d. 
6. T. 19. T. 32. c. 
7. T. 20. F. 33. b. 
8. F. 21. F. 34. a. 
9. T. 22. F .• 35. b. 
10. F. 23. T. 36. c. 
11. F. 24. F. 37. b. 
12. F. 25. F. 38. c. 
13. F. 26. c. 39. a. 
40. d. 
The ratings and evaluations should all be marked 10. 
L-- __ _ 
CHAPTER IV 
MEN IN SCIENCE AND INVENTION 
Statement of the Unit. 
Science is one of the most powerful influences in our 
lives today. In almost every activity of our daily work, we 
are in some way affected by scientific research. We read from 
a printed page; we eat scientifically developed food; and 
we wear clothing developed scientifically in modern factories. 
Many diseases have also been controlled by science. 
Delimitation of the Unit. 
ll 1. Science according to Webster is a systematized 
knowledge of any one department of mind or matter. 
In this unit we will be interested in the physical 
and natural sciences. 
2. Thousands of years ago man first learned to control 
fire, domesticate animals, and grow plants for food. 
3. Printing made reading matter available to a great many 
_people. Previous to the inventions of printing by 
Gutenberg in the fifteenth century, books were copied 
by hand by monks in monasteries. It was a long and 
painful proceedure and thus made books only available 
~ Merri~m-Webster, Webster's New International D~ctionar!, 
- eeond Ed1 t.ion,-G.-=and~-C •--MeP-:M.=am, spr:t-n-gll:e£d, 194 7. 
to the elite of early society. 
4. In ancient times, man relied on superstitions and 
witch doctors to cure his ailments. With the inven-
tion of the microscope by Leeuwenhoek in 1687 and the 
discovery ofcirculation of the blood . by Harvey in the 
same century, science was well on its way to discover 
the causes of disease. 
5. Such scientists as Robert Koch, Louis Pasteur, and 
Metchnikoff;have made amazing discoveries by studying 
microbes under the microscope which was constantly 
being improved upon. Their work and patience in the 
I· 
face of insurmountable odds have largely been respons,... . li -
ible for the control of disease such as we have today. 
In the study of their lives, we find how many scien-
tific words came into the language and by understand-
ing, the words are made easy and familiar to us. 
6. The civilization of the world has moved forward because 
of startling inventions. 
(a) The inventions of Thomas Alva Edison affect the 
lives of all people and have made life more en-
joyable and satisfying. 
(b) Cyrus McCormick's reaper lightened the field 
duties of many farmers and made possi'Qle the 
large-scale farming that we now depend upon. 
(c) Charles Goodyear's inventions in rubber processing 
I 
made rubber products more useful to the entire 
world. 
7. Many branches of science are vividly interesting. In 
"Digging in Yucatan .~" we are shown the application of 
the studies of archaeology and anthropology. 
8. Raymond Ditmars introduces students to zoological 
studies, museums, and zoological gardens. Anima~s in 
the zoos are often used for study as well as display 
for the public. 
9. The studies of the Curies with radium laid the ground-
work for many of the present-day studies in atomic 
· energy and radio-activity. 
10. William Beebe's explorations under the sea have 
aroused great interest in the marine life undersea. 
Many primitive forms of life exist there. 
11. The student will know the meanings and spelling of the 
following terms: 
==~~~~~~===== 
Anemone - A marine zoophyte. 
Animal cell - An organized living body. 
Anthropology - The science of man; the study of him 
as regards his origin, development, nature, and 
race. 
Archaeology - The science of antiquities and the study 
of prehistoric remains or the relics of the early 
races of mankind. 
Bathyspeare - The machine in which students of undersea 
life explore the ocean; records the depth an4 
sounding of the ocean. 
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Florescent - Flower of a plant; also capable of be-
ing seen in the darkness. 
Germ - The rudimentary form of an organism; a micro-
scopic organism apt to cause disease. 
Microbe - A microscopic organism found in the blood 
of animals, especially those suffering from 
disease. 
Museum- .A collection of natural, scientific, or 
liter~ry curiosities or works of art. 
Naturalist - One vvho studies the scientific descrip-
tion of the earth and its various productions, 
especially the animal kingdom. 
Pathologist - One skilled in the science t hat treats 
diseases, their causes, symptoms, progress and 
results. 
Radi~1 - A radio-active element recently discovered 
in pitchblende, possessing the property of giv-
ing off luminous and actinic rays, accompanied 
by heat without apparent loss of energy or dim-
inuation in bulk or weight. 
Required Textbooks . 
Briggs , Jackson, Bolenius, and Herzberg, New E'rontiers, Hough-
ton, Mifflin Company, Inc., Boston, 1940. · 
Briggs , Jackson, Bolenius, and Herzberg , Romance, Literature 
in the Senior High School, Houghton, Mifflin Company, Inc 
Boston, .1940. 
Broening , McGregor, Koos , and Kefauver, Best Liked Literature 
Ginn and Company, Boston, 1944. 
Chamberlain, Rudolph, Beacon Lights of Literature, Book VIII, 
Iroquois Publishing Company, Syracuse, 1940. 
Cross and Cross, Literature, The Macmillan Company, New 
York, 1944. 
' · Haggerty and Smith, Literature, Book II, The Macmillan Company, 
New York, 1940. 
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To be mimeographed. 
Required work. 
From textbooks listed on the previous page. 
INSTRUCTIONS: 
storiese 
week . 
On these sheets you will find a list of fifteen 
You will be required to read three stories a 
When you have read the material, answer the questions that 
are listed under the story. Be prepared to answer or dis-
cuss them in class. You do not have to write out the 
answers. 
FI.RST WEEK 
I. Text: Beacon Lights of Literature, Rudolph Chamber lain, 
Book VIII. 
Story: "John Gutenberg and the Invention of the Printing 
Press," Frank Backman, page 317-330. 
Comment on the following: 
1. How many things did Gutenberg invent in printing 
that are still in use today? Name them. 
2. How were books printed before the time of Gutenberg? 
3. Was he immediately successful? Explain. 
4. What difficulties did he run into? 
Optional activity 
1. Visit a newspaper and compare the processes that are 
used today with the invention of Gutenberg. 
2. \~at do we owe to this great man? 
3. Find some of the newest inventions in printing and 
report to the class. 
I. Text: Beacon Lights of Literature, Rudolph Chamberlain, 
Book VIII. 
Story: "Robert Koch," Eleanor Sickels, page 331-336. 
1. Answer the questions on page 336. 
2. Analyze the following: 
(a} 
(b) 
( c} 
(d) 
Is the life of a great scientist easy? Expla · 
Did Koch make his discoveries after only a 
little work? Why? 
Did Koch have all the necessary equipment to 
become a great sc i entist when he started? 
Explain. 
Was Koch' s greatest gif t his persistence? 
Comment on this. 
Optional activity 
1. Interview the town health officer and find some ways 
that the town in which you live protects its citi-
zens' health. Do you believe that the program is 
effective or is it worthless? Explain. 
2. List the ways you and your fellow students can help 
this program. 
3. Students with talents in art can make health posters 
showing some of Koch ' s discoveries. 
III. Text: Literature , Cross and Cross. 
Story: "Louis Pasteur, Life Saver, " Ariadne Gilbert , 
page 245-253. 
1. Answer questions# 1, 2, 5, 6, and 7, on page 253. 
2. Use the following questions as a guide to your 
studying: 
(a} Discuss the methods that Pasteur used to make 
his great discoveries. 
(b ) Was i t luck the way he stumbled onto these 
great discoveries? Explain. 
(c) We all know that milk is pasteurized. How is 
this done? How is Pasteur connected with it? 
Optional activity 
1. What other discoveries have been made by Pasteur 
that are not listed here? 
2. Discuss Pasteur ' s contributions in relation to Koch ' 
contributions to science. 
IV. Text: Romance, Briggs, Jackson, Bolenius, and Herzberg. 
Story: "Metchnikoff, " Paul de Kruif, page 597. 
1. Answer the questions on page 597 and be prepared to 
discuss them in class. 
======~F~~~=--~~~===== 
2. Explain the meanings of the f ollowing scientific terms : 
Optional activity 
Naturalist 
Pathologist 
Microbe hunter 
Amoeba 
Germ 
Animal cell 
Spore 
Phagocyte 
Cell plasm 
Vaccinate 
1. In an interview with your family doctor , s chool 
nurse, biology teacher, or general science teacher , 
find out why this discovery was so important in the 
fight against disease . 
2e Write a report of this i nterview to be read to the 
class. ' 
V. Text : Beacon Li ghts of Literature, Rudolph Chamberlain , 
Book VIII. 
Story: "The Hercules of the Harvest Field," Floyd L. Darrow 
page 336-346. 
1 . Answer questions # 1, 2, and 4, on page 346. 
2. Additiona l questions : 
(a) Why was this one of the great inventions of 
all times? 
(b) What changes did i t cause in the farming in 
this country? 
(c) What did people think of McCormick's first 
attempts? 
(d) Do people today have similar fee lings towards 
new inventions that look as though they will 
put people out of work? Explain. 
(e) Do most people like great changes like this? 
Explain. 
Optional a ctivity 
1. Bring to class picture s of reapers, cotton pickers , 
threshing machines, and other modern f arm machinery. 
2. Give an oral report on the development of , and the 
place in the world today of this machine. Supple-
ment your own knowledge with information gained 
======~l~====~========~~===c====c============c=-~---~----========~====== 
from the encyclopedia in the library. 
- 3. Watch for newspaper accounts of farm machinery. 
Bring clippings to class and comment on them. 
4. Discuss the modern farmer with his private plane 
and modern home. 
5. Show how the government has helped the farmer t o 
live a better life. 
D WEEK 
I. Text: Beacon Lights of Literature, Rudolph Chamberlain, 
Book VIII. 
Story: "Charles Goodyear," Iviary R. Parkman, page 347-360. 
1. Answer questions # 1, 2, 3, and 4, on page 360. 
2. Comment on the following: (a} vfuat interesting rubber discoveries have been 
.made in the rubber field since the beginning 
of World War II? 
(b) Ask some person who owned a car during World 
War II about the difference between synthetic 
and natural rubber and report your ~indings 
to the class. (c) On a map of the wor l d , locate the places where 
natural rubber is grown . Give the reasons why 
rubber was difficult to secure during World 
War II. 
Optional activity 
1. Consult Readers Guide for recent stories on new 
rubber discoveries . 
2. Write to rubber companies for l i terature and display 
material for exhibit. 
3. List the things that the world would be without if 
rubber had not been made us~ble. 
4. Prepare an oral report on the way rubber affects 
your life. 
Panel discussion 
1. Rubber and plastics. (a) Is it possible for plastics to replace rubber 
entirely in the future? 
(b) Name some articles that we have formerly asso-
ciated with rubber which are now being made 
of plastic. 
========c~~====~~==========c==============c==~~======~-~~=======~·------
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II. Text: Romance, Briggs, Jackson, Bolenius, and Herzberg. 
Story: "Let There Be Light , Thomas Alva Edison," Gammaliel 
Bradford, page 614-621 • 
1. Answer the fact and thought questions on page 621 , 
being sure to observe the main points. · 
2. Use the following questions as an additional guide 
in your reading: . -
(a) Is the story of Edison approached in the same 
manner as the usual biography~ Explain your 
(b) 
(c) 
(d) 
answer. 
Did Edison find .it easy to invent things? 
Comment on this. 
Name some of Edison's inventions and tell how 
they affect life today. How do they affect 
your life? 
How many things used in this classroom were 
invented by Thomas Edison? 
III. Text: Romance, Briggs, Jackson, Bolenius, and Herzberg. 
Story: "The Discovery of Radium," Eve Curie, page 606. 
1. Answer the questions on page 606. 
2. Explain the following terms: 
Optional activity 
X- Ray 
Uranium 
Fluorescent 
Phenomenon 
Radioactive 
Atomic 
Thorium 
Radium 
Polonium 
1. How does the discovery of r adium and radioactive 
minerals affect our lives today? 
2. Prepare a paper listing the discoveries that have 
been made in recent years that have stemmed from 
this discovery of r adium. 
3. Read the very good life of t he discoverer of r adium, 
"Madame Curie," by Eve Curie and write a short 
report of i t .. 
--'=-== 
IVa Text: Reading and Literature, Haggerty and Smith, Book II. 
Story: "Digging i n Yucatan ," Anne Axtell .l~Jorris, page 
525-553. 
1. Answer questions # ·1, 2, 3, 5, and 10, on page 531. 
2. Additional questions: 
(a} What is archaeology? 
(b) What good does it do the world to know of 
Mayan culture? 
(c) Do you know of any parts of the earth where 
archaeological excavations are going on at 
the present time? Name them. 
(d) What service does archaeology render to the 
world? 
Optional activity 
1. Consult Readers Guide for interesting stories of 
archaeology .. 
2. If any of the students have visited museums where 
there are archaeological displays, they can give a 
report to the class. 
V. Text: Reading and Literature, Haggerty and Smith, Book II. 
Story: "Ditmars and His Reptiles," Raymond Ditmars, page 
540-546. 
1. Answer questions #1, 2, 3, 4, and 5 on page 546. 
2. Additional questions: 
(a) Why did the boa constrictor try to get out of 
his skin? (b) Of what value are museums and zoological 
gardens? ~bat can be seen there? 
(c) If you enjoyed this story, what part did you 
find most interesting? Why? 
Optional activity 
1. Describe the things you would see in a museum of 
natural history. 
2. Make an oral report if you have vi sited a zoo or 
a museum. 
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THIRD \'lEEK 
I. Text: Reading and Literature, Haggerty and Smith. 
Story: "The Kingdom of the Helmets," William Beebe, page 
531~538. 
1. Answer questions # 2, 3, 5, and 8, on page 538. 
2. Additional questions: 
(a) What equipment is necessary for undersea 
exploration? 
(b) What are the following: (mentioned in the 
story) 
Anemone 
Conch 
Pipe fish 
Sea horses 
Urchins 
Algae 
Sturgeon 
Optional activity 
1. Those who have lately visited an aquarium can write 
reports on the topics of marine life that they 
observed. Above average reports will be read to 
the class. 
2. How does undersea work help in the classification 
of all living matter? 
II. Text: Literature, Cross and Cross. 
Story: "Trail of the Tsetse," Paul de Kruif, page 239-245. 
1. Answer questions# 1, 3, 4, 5, 12, and 15, on 
page 245. 
2. Comment on the following: 
(a) Do you think that Bruce is a great hero? As 
an army officer he disobeyed rules many times. 
Give reasons for your answer. 
(b) Why would his experiment be impossible at the 
present time? 
(c) Why does the author say that the armies of 
disease will be lead by such captains as 
David Bruce? 
Optional activity 
1. the world have presented 
2. Prepare a paper on this. Do not forget the Panama 
Canal Zone or the Pacif ic Islands in the recent war. 
3. Have some ex-soldier tell you about malaria in the 
Pacific Islands and report your findings to the 
class. 
III. Text: New Frontiers, Briggs, Jackson, Bolenius, and 
Herzberg. 
Story: "Spring Work and the Polar Flight," Paul Siple, 
page 314-325. 
1. Answer quest i ons # 1, 3, 5, 6, a~d 7, on page 325. 
2. Discuss the following: 
(a) Why was Paul along on the trip to the South 
Pole? 
(b) Discuss Little America a s he saw it. 
( c ) Why do we have so many blank spaces on the 
map? 
Optional activity 
1 . Consult Readers Guide to Periodical Research for 
recent stories of the South ·Pole. 
2. Aft.er you have read the story on Richard Byrd, com-
pare the two and the different impressions of the 
waste areas of land at the poles. 
IV. Text: New Frontiers, Briggs, Jackson, Bolenius, and 
Ilerzberg. 
Story : "The Invention.of the Air Brake," Mary R. Parkman, 
page 558-563. 
1. Answer the ~act questions on page 563 . 
2. Comment on the f ollowing: 
(a) How is the air brake used today? 
(b) Why does the modern automobile have air brakes? 
Explain. 
(c) What vehicles do have air brakes? 
(d) What other inventions did Westinghouse produce? 
Optional activity 
1. Talk to railroad locomotive engineers or to a driver 
of a large truck or to a mechanic, and get informa-
tion on the operation of air brakes. Prepare a re-
port and submit it to the class. 
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V. Text: New Frontiers, Briggs, Jackson, Bolenius, and 
Herzberg. 
Story: "On Land, Sea, and in the Air," Charles J.V. Murphy, 
page 574-586. 
1. Answer questions# l, 7, 8, and 9, on page 586. 
2. Comment on the following: (a) Discuss why the author in writing a narrative 
on Richard Byrd used the above title. 
(b) Why are the NoP-th and South Poles important 
to us? ( c ) How has Byrd figured in recent news stories? 
Optional activity 
l. Plan an imaginary trip to the South Pole. Outline · 
clothing you would need, the type of animals you 
would meet, and the type of weather that you would 
encounter. 
2. Read Admiral Byrd ' s account of one of his trips, 
"Alone ." 
3. Bring in articles from the National Geographic 
magazine on recent explorations. 
4. How will scientific studies in the Arctic affect 
our relationship with Russia? 
5. Was any exploration done in the Arctic during the 
war? 
Additional Required Activities. 
Each student will read one of the books or essays listed 
in the bibliography and take a short objective type examination 
on it when it is completed. You may read as an optional 
activity any number of the books that you wish. Be sure to 
take the objective examination so that the teacher will know 
the books that you are reading. 
Optional Activities. 
1. Interested students can pick a branch of science or 
industry in which they are particularly interested and 
prepare a project under the supervision of the teacher. 
2. Make a study of the life and works of the following 
men, and write a report on the high points in their 
lives. Be sure to include the important discoveries 
they are responsible for. 
a. Walter Reed 
b. Edward Jenner 
c. Edward Trudeau 
d. Anton Leeuwenhoek 
e. Lazzaro Spallanzani 
f. Isaac Newton 
g. Charles Banting and Edward Best 
The list can be added to, but first check with the 
teacher before you write a report on another person. 
~ Above average reports will be read to the class. 
). The following may be added for additional credit: 
(a) Write a book report on scientific discoveries of 
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recent times. 
(b) Write a report on experimental studies in science. 
(c) Report on science articles from current magazines 
such as Newsweek, Time, and ~· These magazines 
carry special sections headed "Science." Consult 
Readers Guide for back numbers. 
(d) Prepare a scrap book of scientific articles which 
are pictured in such magazines as ~ and Look. 
(e) Interview heads of city departments of water and 
sanitation and make a report upon the problems 
and methods of keeping our water pure and our 
city sanitary. 
Audio-Visual Aids. 
All audio-visual material can be secured from the Los 
Angeles county library and are distributed free of charge upon 
request to the schools in the county. 
The following may be used to supplement the course. 
Films: 
MAN AGAINST MICROBES _ Sound 15 minutes Preferred. 
This film was selected because it dramatizes the war agains 
infectious disease with the work of Leeuwenhoek, Pasteur, Lister 
Koch, and Behring. 
Source: Metropolitan Life Insurance Co. 
1 Madison Avenue 
New York, New York • . 
Cost: Free loan. 
THE HOUSE FLY 10 minutes Preferred. 
This was selected because it gives a good description of 
the common fly and its methods of carrying disease germs. It 
will be helpful in the study of Koch and his discovery of germs. 
-Source: Encyclopedia Britannica Films Inc. 
20 '. North Walker Drive 
Chicago 6, Illinois 
Cost: $50.00 
STORY OF DR. JENNER 8 minutes Preferred. 
This is a well dramatized account of the fight against 
smallpox. It will be helpful in the study of the prevention 
of disease and may influence students to do extra work on 
Dr. Edward Jenner. 
Source: Passing Parade Service 
Teaching Films Custodians, Inc. 
25 West 43rd. Street 
New York, New York. 
Cost: No cost listed. 
HOW DISEASE IS SPREAD Sound 10 minutes Preferred. 
This film will supplement the reading the students are 
doing on disease and the great men who worked so patiently to 
curb its progress. It clearly shows the student the battle 
that Koch, Pasteur, Leeuwenhoek, and the great army of scient-
ists had to fight and are still fighting to prevent disease. 
Source: Bray Pictures Corporation 
729 Seventh Avenue 
New York, 19, New York 
Cost: $48.00 _ 16 mm. 
---:--
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MOSQUITOS AND MALARIA Silent g minutes Alternate. 
This film gives a detailed description of one disease and 
its causes. It also shows how slowly the work of discovering 
the causes of malaria was accomplished. 
Source: Bray Pictures Corporation 
729 Seventh Avenue 
New York, 19, New York. 
Cost: $50.00 - 16 rnm. 
Rental: $2.00 
THE BODY AGAINST DISEASE Sound 10 minutes Preferred. 
This film shows the body!s three lines of defense against 
bacteria. It will be an excellent illustration of Metchnikoff's 
work with phagocytes. 
Source: Encyclopedia Britannica Films, Inc. 
20 North Walker Drive 
Chicago 6, Illinois 
Cost: $50.00 - 16 mm. 
,Suggestions for Further Optional Reading. 
These books may be obtained at the school library and the 
students can obtain extra credit for reading the book and sub-
mitting a brief report. 
1. Reading the Riddle of the Rocks; Frederic A. Lucas 
2. Geese, Snakes, Birds, and Man; William Hudson 
3. Flight to the South Pole; Richard Byrd 
4. Edi~2n's Personality; Francis A. Jones 
5. Birds and Bees; John Burroughs 
6. The North Pole; Robert E. Perry 
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7. A Walk on a Glacier; John Muir 
8. The Country Doctor; David Grayson 
9. Trades and Professions; George Herbert Palmer 
10. Cargos and Harvests; Donald c. Peattie 
11. The Ocean and its Mysteries; A. Hyatt Verrill 
12. Microbe Hunters; Paul deKruif 
13. Hunger Fighters; Paul deKruif 
14. Men Against Death; Paul deKruif 
15. The Secret of Everyday Things; Henri Fabre 
16. Animal Life in Field and Garden; Henri Fabre 
17. Life of a Caterpillar; Henri Fabre 
18. Heroes of Civilization; Cottler and J affe 
19. The Book of the Naturalist; William Henry Hudson 
20. hats, Lice, and History; Hans Zinnser 
21. The Mallard; John James Audubon 
22. Living as a Samoa? Girl; Margaret Mead 
23. ~~~steriQus Universe; Jeans St. James 
24. M~thod~ in Biology; A. C. Kinsey 
25. _HQ.w to JJ...n.d...~A"tand the Weat_her; Eliot K. Bartlett 
26. ~dame Curie; Eve Curie 
27. Alone; Richard Byrd 
Book Lists for Outside Reading. 
The following books can be obtained at the school library. 
Read one of the books listed below and when you have completed 
it you will take a short objective examination on the material 
covered. 
Bradley, Davidl No Place to Hide, Little, Brown and Company, 
Boston, 1~48, 182 pages. 
Eidinoff, Maxwell L., Atomics for the Millions, McGraw, Hill 
Company, New York, 1947, 281 pages. 
Hecht, Selig, ~plaining the Atom, Viking Press, New York, 
1947, 205 pages. 
Hersey, John, Hiroshima, School Edition, Oxford Book Company, 
1948, 150 pages. 
Lapp, R. E., Must We Hide, Addison Wesley Press, Cambridge, 
Massachusetts, 1949, 182 pages. 
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I SUBJECTIVE TEST Fifty-five Minutes) 
In the following test give full answers and write complete 
sentences. There are time limits set for each question. 
If you give too much time to one question you will lose time 
on the others and it may result in a lower score on your test. 
Time: 
I. I dentify briefly three of the following men. 
(a) Gutenberg 
(b) Koch 
(c) Pasteur 
(d) Metchnikoff 
(e) McCormick 
1.5 minutes. Score: 30 points. 
II. Ans·wer three of the following; 
(a) Tell the story of Charles Goodyear. 
(b) Name and describe some of Thomas Edison's 
inventions. 
(c) How does the discovery of radium concern 
us today ? 
(d) What is archaeology and how does it help 
the world ? 
(e) Of what value are museums and zoological 
gardens ? 
Time: 1.5 minutes Score: 30 points 
III. Answer three of the following; 
(a) What impressions did you get of Little 
America from the story Spring Work and 
Polar Flight ? 
Time: 15 minutes 
(b) How and by whom was the air br ake in-
vented ? 
(c) Explain vvhy you agree or disagree vvi th 
this statement. "David Bruce was not a 
great hero, because at times he dis-
obeyed rules". 
(d) Why did William Beebe explore under the 
sea ? 
(e) In the story of Richard Byrd, why did 
the author use the title On Land, Sea, 
and in the Air ? 
Score: 30 points 
IV. Which assignment in this unit did you find the most 
interesting ? Explain why. 
Time: 10 minutes Score: 10 points 
==========--====--=---
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II. TRUE - FALSE 
If the following statements are true, circle the T. If the 
statements are false, circle the F. 
·' T. IF Koch invented the air brake. 
·--
The sta tement is false so draw a circle around the F. 
T. F. 1. Science is a dull subject which is of no interest 
in our lives today. 
T. F. 2. The ancient Romans had printing presses and there 
were thousands of printings of Plutarch's Lives. 
T . ],. 3. Early man relied on superstitions and witch-craft 
to cure his diseases. 
T. F. 4. Robert Koch invented the printing press. 
T. F. 5· The microscope is an instrument which is used to 
measure distance. 
T. F. 6. ~ticrobes are small animals that can not be seen 
by the naked eye. 
T. F. 7• Man has known that germs are the cause of disease 
for three hundred years. 
T. 
T. 
T. 
~ : 
I 
F. 8. Previous to the inventions of the printing press 
and other printing inventions, book:s were copied 
by hand. The monks did all this work. 
F. 9· The discovery of the circulation of the blood by 
Edward Jenner was a great step forward in medicine. 
F. 10. The invention of printing was a large factor in 
education because it put books into the hands of 
the common man. 
F. 11. Archaeology is the study of rocks. 
F. 12. Metchnikoff discovered the process by which .the 
body protects itself during infection. 
I 
T. F. 13. Robert Koch was a lucky scientist who discovered 
many cures for diseases without much work. 
T. F. 14. Both Koch and Pasteur worked on the cure for 
anthrax fever. 
T. F. 15. Koch discovered the tubercle bacilli. 
T. F. 16. Ditmars ~ His Reptiles, was the story of an 
archaeological expedition to South luneriea 
T. F. 17. The studies of the Curies with radium · laid the 
ground work for present day studies in atomic 
energy. 
T. F. 18. Anthropology is the study of man in regards to his 
origin and development. 
T. F. 19. A bathyspeare is a toxin used a gainst certain 
kinds of diseases. 
T. F. 20. The discovery of a cure for rabies was made by 
Pasteur. 
III ~ruLTIPLE CHOICE 
In the following statements circle the l etter in the margin 
that cO :LTesponds with the most appropriate answer, or completes 
the statement most correctly. 
a b c d 21. The process for purifying mi.lk invented by 
Pasteur is called 
(a) pasteurizing 
(b) vaccination 
(c) innoculation 
(d) testing 
a b c d 22. A microscopic organism is called a 
(a) germ 
(b) microbe 
a b c d 23. 
a b c d 24. 
(c) man 
(d) particle 
A collection of natural, scientific or literary 
curiosities are kept in a 
(a) zoo 
An 
(b) park 
(c) library 
(d) museum 
or~anized single 
(al a cell 
(b) a man 
(c) an anemone 
(d) a phagocyte 
living body is called 
a b c d 2.5. The study of prehistoric remains or relics of 
early races of mankind is called 
(a} archaeology 
(b) anthropology 
( c} geology 
(d) biology 
i a b c d 26. The microscopic organism which causes disease 
is called a 
(a) microbe 
(b) protozoa 
(c) cell 
(d) germ. 
=====tt-=-. -= --=-.c===========-==-=-============~ 
r 
a b c d 27. A scientist who studies the various types of 
life on the earth is called a 
('a ) naturalist 
(b) geologist 
(c} botanist 
(d) archaeologist 
a b c d 28. In order to become immune to small pox, you are 
(a) cremated 
(b) given Shick test 
(c) vaccinated 
(d) quarantined 
a b c d 29. .The great undersea explorer studied in this 
a b c d 
a b c d 31. 
a b c d 32 . 
a b c d 33· 
a b c d 34. 
course was 
(a) Thomas Edison 
(b) Robert Koch 
(c) Albert Picard 
(d) William Beebe 
The man 
(a) 
(b) 
(c) 
(d) 
on the Trail of the Tsetse 
Paul deKruif - -
David Bruce 
John Livingston 
Louis Pasteur 
was 
The exploration of the south pole vvas made by 
(a) Admiral Perry 
(b) Adm±ral Byrd 
(c) Paul Hunter 
(d) Robert Koch 
The air 
(a) 
(b) 
(c) 
(d) 
brake was invented by 
Char les Goodyear 
Richard Byrd 
George Westinghouse 
Thomas Edison 
Air brakes were first used on 
(a} trains 
(b) wagons 
(c) trucks 
(d) automobiles 
The word X-ray was first used by 
(a) Metchnikoff 
(b) Madame Curie 
(c) Pasteur 
(d) Koch 
a b c d 35· Atomic science can trace its beginnings back to 
the studies of 
(a) Madame Curie 
(b) Koch 
(c) Newton 
(d) Einstein 
'j 
KEY TO OBJ.F~CTTI~ EXAl~INATION 
1. F. 13. F. 25. a. 
2. F. 14. T. 26. d. 
3· T. 15. T. 27. a. 
4. F. 16. F. 28'. c. 
5· T. 1T~t T. 29. d. 
6. T 18. T. 30. b. 
7· F. 19. F. 31. b. 
8. T. 20. T. 32. c. 
9· T. 21. a. 33). a. 
10. T. 22. b. 34. b. 
11. F. 23. d. 35· a. 
112. T. 24. a. 
CHAPTER V 
ART APPRECIATION 
tatement of the Unit. 
Enjoying art is one of the great pleasures of life. Mas-
te~pieces have histories and great authors have described them, 
telling of their own feelings on the subject. When we read 
such descriptions we may enjoy them as works of literature. 
The reading in this unit presents a series of brilliant descr ip 
tions of famous examples of architecture, scu~pture, and paint-
ing, by novelists, essayists, historians, and poets. To look 
at art with such assistance, to join into a discussion about 
it when two views are taken, as frequently happens, is to 
share with authority, but not to be completely browbeaten by 
it. The students will be induced to look and feel for them-
selves,without which there can be no real appreciation. 
Delimitation of the Unit. 
1 . The word "art" is derived from the early Greek "ar" 
which means to join or fit together. Aristotle 
defined art as, "a habit of productions in conscious 
accord with the correct method." The definition we 
use today is, " the skillful and systematic arrangement 
for attainment of some desired end. 
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2. Nature contains the elements, in color and form of 
all pictures, but the artist is born to pick and 
choose between these, so that the results may be 
beautiful. 
3. Nature reflects itself in the mirror of men's minds 
but in most cases it is dim and opaque, sometimes 
distcirted and the reflection takes its character 
from the medium by which it is produced. 
4. Greek cities were usually built around a fortified 
hill or acropolis. On this hill was a shrine to the 
guardian deity of the city, and here in time of dan-
ger, the people would file for protection. 
5. Greek temples were uhlike those of Egypt. They were 
smaller and were built of white marble. They were 
upheld by beautiful columns. The two kinds j ust 
used in the Acropolis were the low Doric, with a flat 
capital and the taller and more slender Ionic with a 
scroll-like capital which resembled ram's horns. The 
interior was lighted only from above and the cella 
or shrine held the statue of the god or goddess to 
whom the story was dedicated. 
6. The Coliseum was a large oval shaped amphitheatre 
with an arena in the middle which was used for chariot 
races and gladiatorial shows. On the outside it was 
upheld by three forms of Greek columns: Doric, Ionic, 
and Corinthian. 
7. The churches of the Christian faith were built in 
different forms: Byzantine, Romanesque, Gothic, and 
Renaissance. 
Byzantine: 
(a) St. Sophia's Church in Constantinople. The out-
side of the church is p ain but the inside was 
decorated. There was a great central dome and 
about this were half domes and arches. The walls 
were decorated with mosaic pictures taken from 
Bible history and the lives of the saints. St. 
Mark's Church in Venice is also a good · example 
of Byzantine architecture. 
Romanesque: 
(b) Romanesque means like the Romans. The Christian 
churches added a bell tower to the Roman 
basilicas. 
Gothic: 
(c) The architecture became more and more pointed 
until it rose into the Gothic, the noblest form 
of all. There were many beautiful Gothic cathe-
drals, two of the largest being at Milan and 
Cologne. 
8 . Leonardo DaVinci (1452-1519) was the natural son of an 
Italian noble. From his earliest days, he exhibited 
a great talent and his father apprenticed him to 
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Verrochio, a great artist in Florence. He soon outdid 
his master. He first painted nature and then he 
plunged into human personality to become above all a 
painter of portraits and put into them a personality, 
with a skill that had never been seen before , and has 
never been equalled since. In his life, he accom-
plished many things other than painting and laid down 
plans and ideas that a ccounted for many later inven-
tions .. 
9. Raphael (1483-1520) was a painter of great skill. He 
readily adapted himself when he came into contact 
with the great works of DaVinci and Michelangelo. He 
is best known f or his highly idealized and ethereal 
Madonnas, whose type of feminine beauty constantly 
reappears throughout art. 
10. Michelangelo was first a sculptor and made many 
pieces for the great churches of Rome. His painting 
of the Creation in the Sistine Chapel of the Vatican 
is gre~t art. He was appointed Architect of the 
great church of St. Peter in Rome. The dome of our 
capitol building is modeled after the dome at St. 
Peter's Church. He was eighty-nine years old when 
he died. ' · 
11. Titian (1477-1576) was a Venetian painter. The 
Venetians of that time were great lovers of color 
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and i n this he was a product of his city. His i c-
tures were brilliant and he became known as the 
father of modern art coloring. His work is extensive 
and he covered all phases of the field . He lived 
for ninety-nine years. 
12. Pieter Bruegel the ~lder {1525-1569) was ignored f or 
many years by t~ e critics but he is now claimed by 
modern authors as one of the greatest of the old 
masters. He was interested in the common things i n 
life. He painted things as he saw them. Of all the 
masters he is the most comprehensive and the best 
beloved, the most energetic and the best bal anced. 
He is said to be the greatest realist and the most 
humane of all painters. 
13. Rubens was one of the greatest of the Flemish painters 
of his time. He is especially noted for his imagina-
tion and grouping and the soft glowing color of his 
paintings. He was successful at driving his course 
as a painter and a diplomat. As a diplomat he wa s 
sent to Spain as an ambassa dor. He is much criticized 
today for many of his coarse paintings, but his good 
paintings are among the best. 
14. Rembrandt is a great Dutch painter who is noted for 
his contrasts between glowing light and deep shadows. 
He wa s born in 1606 and died in 1669. In all of his 
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pictures this stands out. The Italian loved his blue 
skies and hilly landscapes, while this Dutchman 
equally enjoyed his grey clouds and flat country, 
diversified by canals, trees , and wind mills. His 
pictures are concentrated on a strong light on the 
important object or action of the picture, while the 
rest ~f the picture is in a resplendent dark and 
often transparent shadow. He was slightly known as 
an etcher and started a school of engraving. 
15. El Greco (1548-1625) was an unknown to most of the 
critics of fifty years ago. He has lately been 
rescued from oblivion and is now recognized as a 
master of painting. His painting is photographic 
and takes in all the fine points of the scene. His 
"View of Toledo" is considered one of the best of 
its type ever painted. 
16. Velasque z (1599-1660) was an artist in the Spanish 
court. Though his models were the members of the 
royal court, he made them so real that they seem to 
stand in their frames as if alive. His followers 
s eem to fail in their attempts to integrate his 
style i nto their work because after him, there seemed 
to be no further need for architectural painting. 
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To be mi eographed 
Req_~ired Work 
Use the following texts found in the classroom library. 
Book I 
Book II 
Book III 
Book IV 
Book V 
Readings in Art Appreciation, Alfred Mansfield 
Brooks. 
Young People' s Story of Art , I da Prentice 
Whitcomb 
The Arts and Man, Raymond S . Si tes . 
The Pocketbook of old Masters , edited by Herman J. 
Wechsler. 
The Art of Enjoying Art , A. Philip McMahon -
· INSTRUCTIONS: On the following sheets you will find a number 
of questions. After each question, there is a 
Roman numeral which indicates the book whi ch is 
listed above by numeral . The two numbers after 
the Roman numeral indicates the pages to be read. 
Example: On question #1, "What is the meaning of art?" I 5-6, 
The Roman numeral I, refers to the book listed 
under Book I above, Readin~s in Art Appreciation. 
The 5-6 means pages 5 and • 
The following questions summarize what has been read 
in the pages listed under the questions. The ques-
tions do not have to be written out, but you do have 
to be prepared to answer and discuss them in class. 
Q.UESTIONS: 
1. What is t he meaning of art? I a 2-6 , Selection writtetll by Albert S. Cook. 
2. How are art and beauty connected? I a 6-2, by 
John Galsworthy. 
3. What is the purpose of art? I , 14-17, by John Seely 
or I, 17-20 by Tolstoi. 
! . 
L 
4. Explain the relation of art to nature. I, 24-26 by 
Jam3 s McNeil VJhistler. 
5. How does art influence us? I, 26-32 by John Caird, 
Rodin, and Arthur Porter. 
6. 1fhat was the Acropolis.? What buildings were in it'? 
Study the illustrations and tell how it was built. 
I, 41-45 P'lutarch, II, 13-20, III, 185-188. 
7• Name three statues sculptured by Greeks. II, 23-22, 
III. 221-241. 
8. How many of the statues listed in the above reading 
are in this school, either in pictures or statues? 
9. Explain the meanings of Doric and Ionic architecture. 
I, 45-57. 
10. How was the Colosseum built? I, 59-68, II, 37-41, 
or III, 290-293. 
11. 
12. 
Explain briefly the differences between the different 
forms of church architecture; the Byzantine, Roman-
esque, Gothic, and Rennaissance, and give an example 
of each. Read one selection. II, 53-63, V, 212-217, 
I, 73-139, or III, Chapters 9.10, and 11. 
Read III, 1-16, "Leonardo daVinci" by Vialter Pater or 
II, 100-115. 
How does the life of Leonardo daVinci influence his 
painting'? IV, 1-16 by Walter Pater or II, 100-115. 
14. Identify the following pictures of Leonardo daVinci. 
IV, (Plates 1-8 1. The Annunciation 
2. Beatrice d'Este 
3· Head of St. Anne 
4. Mona Lisa 
5· The Last Supper 
6. La Belle Ferronniere 
III, Figures 463, 464, and 465. 
1.5. Read IV, lt-27, "Raphael" by George Vasari or 
II, 125-13 • 
16. On the above assignment answer the following ques-
tions. 
{a) Why is Raphael called the divine painter? 
========~==~~~-=-=-==-======================================================9F======= 
(b) 
( c ) 
(d) 
Vfuat characteristics othe r t han his art 
made Raphael stand out from other men? 
How did Michelangelo's painting influence 
Raphael? 
Identify the following paintings of Raphael. 
1. Sch ool of Athens 
2. Madonna del Cardelino 
3· Madonna of the Chair 
4 • . Self Portrait 
17. Read IV, 28-40, "Michelangelo, .. by Arthur Count ot: 
Gobineau, or II, 117-130. 
18. Answer the following questions on the above reading . 
(a) What other fields was Michelangelo interest-
ed in other than painting? 
{b) How does the story make Michelangelo a real 
living character for us? 
(c) The author mentions a "·terrible quality" 
paint:i,ng. Can you find it in the follow-
ing? 
1. The Creation 
2. The Prophet Jeremiah 
3· The prophet Isaiah 
4. The Delphic Sibyl 
5· Self Por~rait 
19. Read IV, 32··48, "Titian," or II, 141-148~ 
20. An~Ner t he following questions. 
(a) VShat was the story behind 
1. Christ and the Tribute Money 
2. St. Christopher and t be Christ 
Child 
3· The Assmnption of th e Virgi n . 
( b ) How are Titian's pictures different from 
Michelangelo's? What are his identifying 
factors? 
{c) Identify the following pictures. 
1. Isabella of Portugal 
2. The Duke of Norf olk 
3· Lavinia 
4. Self Portrait. 
21. Read IV, 49-58, "Pieter Bruegel, the Elder," by 
Virgil Bar ker and II, 158-170. 
22. Answer the following questions. 
a ) What is t he outstanding characteristic of 
Bruegel's painting . 
I 
I 
(b) \1\Jhy does the aut hor say "that of all the 
painters, Bruegel is the greatest realist 
and of all of t h em the most hUI!lane. 11 
(c) How do t hese painting s show Bruegel's 
interest in the life of his time? 
1. The Wedding Feast 
2. The Peasant Dance 
3· Children's Games 
4. The Harvesters 
5· The Haymakers. 
23. Read IV, 59-66, "Rubens," or II, 207-220. 
24. Answer the following questions. 
{a) Rubens is said to cover all types of pa int-
ings. Name some of the types. 
(b) Rubens uses Flemish models for his religious 
pictures. In The Decent from the Cr oss, 
describe these characters. 
(c) Identify these pictures. 
1. The Family of Rubens 
2. Helena Fourment with her Children 
3. Birth of Marie de Medici 
4. Self Portrait. 
25. Read IV, 6?-80, "Rembrandt, tt or II, 235-245. 
26. Answer the following questions. 
(a} How does Rembrandt compare with the Italian 
painters? 
(b) What, according to the author, is the 
great est feature of Rembrandt's painting? 
(c) Compare Rubens and Rembrandt. 
(d) In what other fields besides art was he 
interested? 
(e) In the followingpaintings , observe Rembrandt§ 
handling of light and shades. 
1. I~n with the Golden Helmet 
2. Girl at Half Opened Door 
3· The Syndics 
4. The Nightwatch 
5· The Admiral's Wife 
27. Read IV, 81-89, "El Greco," by Somerset Maugham. 
28. Answer the following q,uestions. 
(a) What is the important chacteristic of 
El Greco's work'r 
(b) The author says El Greco was a painter of 
the Soul. What does he mean by this? _j 
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(c) Identify the following paintings of 
El Greco. 
1. The View of Toledo 
2. Virgin with Saints 
3· Cardinal Nino de Guevara 
4. St. Jerome 
5· Pieta 
29. Read IV, 89-96, nvelasquez," or II, 176-182. 
30. Answer the following questions. 
(a) Are there troubles in the pictures of 
Velasquez like those in El Greco? Explain. 
(b} Why does the author say, "He made it 
possible for non-thinking artists to 
usurp the fieldu? 
(c) Describe the foll~v ing paintings. 
1. Self Portrait 
2. Infanta ~~rguerita 
3· Don Balthasar 
4. Count Dwarf 
5· Portrait of a Young j\!fan. 
, ( 'or 
. - J!(., 
Optional activities 
1.. Write a book review on one of the books listed in the 
bibliography. 
2. Write a short story on the ideas that come to you on 
looking at any one of the pictures used in this course. 
3. Keep a scrapbook of paintings that are reproduced in 
picture magazines such as 1!f! and ~· 
4. Art work:· 
(a) 
(b) 
Draw a poster illustrating the topics taken up in 
this course to be used as an introduction c:ourse 
next year. 
Ha.ndie~raft - From wood or soap carve an imitation 
of a Greek temple or a Gothic church. Try to be 
as accurate as possible on the main things 
stressed in this course. 
5. Music: 
Music also falls into the same category as art. The 
cdass will have an opportunity to listen to records 
that illustrate some different types. 
6. Read poetry that was written at the same time as the 
other works of art studied. 
7. Letter writing - Pretend that you have just visited 
one of the churches studied in the course, or a gallery 
where a pa1n~1ng was eXhibited and write a letter to 
a friend describing it. 
8. Verses: Try your hand at writing verse about one or 
the selections in the course that interests you. 
-f (./ .. ( ... 
. - j~) 
I 
Oral reports.: 
(a) Read a complete story of the life or one or the 
artists that we have studied. Give your report 
to the class. 
10. 
(b) Read the story behind one of the pictures used in 
the course and give a report to the class. I 
Study modern artists who are not included in this cours~ 
and give a report to the class. 
11. Original Ideas: If you have any original ideas that 
you wish to develop, explain it to the teacher and, 
with approval, go ahead with your idea. 
Recordings. 
The following recordings may be used in connection with 
the course and correlate the .different phases of art. 
Greek art: 
Greek Dance, Columbia 56015 F, 56013 F. 
Art under the Romans: 
H.vmn to the Sun, by Mesamedes, Decca 20156 A. 
Early Church art and Byzantine art: 
Georgian Chants, Decca 20157. 
Gothic: 
Dances, Decca, 20159. 
Renaissance: 
~~drigals, by &rcadelt, Orlando , diLasso, Decca, 
v 20228. 
The Baroque: 
A number of pieces by Bach, Haydn, Handel , or 
Mozart may be used. 
I 
.. ' . (-' 4 
' • . J 
I 
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Suggestions for Further Optional Reading. 
I. Greek Art: 
Carpenter, Rhys, The Aesthetic Basis for Greek 
Art, Longmans, Green and Company, New York, 
1921. 
Landor, w. s ., Pericles and Aspasia (novel), 
Saunders and Otely, London, 1836. 
Robertson, E. A., Handbook of Greek oculoture, 
The Macmillan Company, New York, 1929. 
II. Art under the Romans: 
Anderson, W. s., R. P. Spiers, Thomas Ashby, 
Architecture of Ancient Rome, Charles Scribner 
and Sons, New York, 1927. 
Graves, Walter, Claudius, (novel), Harrison Smith 
Robert Haas, Inc., New York, 1934-. 
Vial ters, H. B., Art of the Romans, The Macmillan 
Company, New Yorlc, 1911. 
III. Early Church and Byzantine Art: 
Anthony, E. W., History of Mosaic, Sargent Press, 
Boston, Mass., 1935· 
Graves, Robert, Count Belisarius (novel), Random v ' 
House, 1938. 
IV. Art of the Crusades: 
Ruskin, cTohn, St. Mark's Rest, Home Book Company, 1,/ 
Hartford and New York. 
Von Scheffel, Viktor, Ekkehard (novel), edited by 
w. H. Carruth, Henry Holt Company, New 
York, 1895· 
V. Gothic Art: 
Brown, E. K., Gothic Architecture, The ~fucmillan 
Company, New York, 1928. 
Coulton, e.G., Art and the Reformation, Alfred 
Knopf and Company, New York, 1931. 
========9F==-~==-=-~=-=============-=-==-~-=~=================~=-=-==-======-=~==·~====== 
Reade, Charles, The Cloister and the Hearth, 
(novel) E. P. Dutton and Company, New 
York, 1907. 
VI. The Renaissance: 
Burckhardt, Jacob, The Civilization of the 
Renaissance in Italy, Albert and Charles 
Boni, New York, 1935· 
Finlayson, Donald Lord, Michelangelo, the ~illn , 
Tudoe Publishing Company, New York, 1939. 
Notebooks of Leonardo daVinci, translated and / 
edited by E. c. McGurdy, Reynal and Hitch-
cock, Inc., New York, 1938. 
Vasari, Giorgi, Lives of the Painters, Charles 
ScribnersSons, New York, 1896. 
Venturi, Adolfo, A Short Historvof Italian Art, 
The 11acmillan Compa.ny, New York, 1926. 
VII. The Baroque Style: 
Davenport, Marcia, Mozart, Charles Scribners 
9ons, New York, 1932. 
Van Loon, Hendrik VTillem, Rembrandt van Ri.in, 
Garden City Publishing Company , Inc., 
New York, 1937• 
VIII. The T\ventieth Century Art: 
Dali, Salvador, Conquest of the Irrational, 
Julian Levy, Publisher, New York, 1935· 
Murger, Henri, La Vie de Boheme, 
translated by E. W. Hughes, 
London, 1931. 
(novel) 
Jarrolds, 
Van Geogh, Vincent, Dear rheo: the Autobio-
graphy of Vincent Van Geogh, by Irving 
Stone, Houghton Mifflin Company, Boston, 
1937· 
IX. Art of the Americas .: , 
Drieser, Theodore, The Genius, (novel) Double-
day and Doran, New York, 1923. 
·=-====-=-=--==!r- - - ---=--==== 
/ 
Eepperl, Frederick, The Arts in American Life, 
McGraw Hill Publishing Company, Inc., 
McMahon, A. Philip, The Meaning of Art , vr. W • . 
Norton and Company, New York, 1930. 
Parker, Arthur, Seneca Folk Tales, Buffa~o 
Historical Society, 1923. 
Rivera, Diego, and B. D. Violfe, Portrait of 
Mexico, Coviei, Friede, Inc., New York, 
1937· 
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I SUBJECTIVE TEST (Twenty Minutes) 
In the foll~v ing test give full answers and write complete 
sentences.. There are time limits set for each question . 
If you give too much time to one question you will lose 
time on the others and it may result in a lower score on 
your test. 
1. What is the meaning of art? 
Time: 5 minutes Score: 25 points 
2. Name three statues sculptured by the 
Greeks? 
Time: 5 minutes Score: 25 points 
3· 'lhat is the purpose of art? 
Time: 5 minutes Score: 25 points 
4. Which artistimpressed you the most? 
Tell your reasons why . 
Time: 5 minutes Score: 25 points 
-'' ( H.> J.;.•. j( ~ 
II 1YIULTIPLE CHOICE 
In the following statements circle the letter in the margin 
t hat corresponds with the most appropriate answer, or com-
pletes the statement most correctly. 
a b c d 
a b c d 
a b c d 
a b c d 
a b c d 
a b c d 
a b c d 
1. Greek temples were built of 
(a ) Granite 
(b) Marble 
(c) Wood 
(d) Brick 
2. Greek cities were usually built on a fortified 
hill called 
(a) A Doric 
(b) A Colosseum 
(c) An Acropolis 
(d) Ionic 
3· Two kinds of columns used in the Greek temples 
are 
(a) 
(b) 
(c) 
(d) 
Ionic and Doric 
Doric and Colosseum 
Acropolis and Colosseum 
Acropolis and Doric 
4. The Colosseum was 
(a) A type of Greek column 
(b) A chariot race 
(c) A large oval amphitheater 
{d) A Greek hill 
An example of Byzantine church is 
{a) Notre Dame 
(b) St. Sophia's 
(c) St. :Peter's 
(d) Moslem church 
6. Byzantime type churches originated in 
(a) Paris 
(b) Cologne 
(c) Rome 
(d) Constantinople 
Byzantime churches we:re famous for their 
(a) Elaborate exteriors 
(b) Mosaic pictures 
(c) Large seating capacity 
(d} Towers 
a b c d 
a b c d 
8. Romanesque means 
(a) ·Roman 
(b) Christian churches built like the 
Roman 
(c) Built in Rome 
(c) The church had no bell tower 
Gothic 
(a) 
(b) 
( c ) 
{d) 
type churches had 
Round domes · 
Greek roofs 
Pointed roofs 
Flat roofs 
a b c d 10. The best example of a Gothic cathedral is in 
{a) Berlin 
(b) Constantinople 
(c) Venice 
(d) Cologne 
a b c d 11. The painter best know for his ~mdonnas is 
(a) daVinci 
(b) Raphael 
(c) Michelangelo 
(d) Titian 
a b c d 12. A painter-inventor was 
(a) daVinci 
(b) Raphael 
(c) Michelangelo 
(d) Titian 
a b c d 13. An early painter know for his brilliant color-
ing was 
(a) daVinci 
(b) Raphael 
(c) Michelang~lo 
(d) Titian 
a b c d 14. daVinci, Raphael, Michelangelo and Titian were 
(a) All Italians 
{b) er different nationalities 
( c ) All Romans 
{d) All Dutch 
a b c d 15. The artist who painted the Creation in the 
Sistine chapel in Rome was 
(a) daVinci 
(b) Raphael 
(c) Michela ngelo 
(d} Titian 
a b c d 16. A painter who was also a diplomat was 
(a) · Pieter Bruegal, the Elder 
(b} Rembrandt 
(c) Rubens 
(d) Leeuwenhoek 
a b c d 17. A painter who waa said to be the greatest 
realist and the most hwnane of all the painters 
was 
(a) 
(b) 
(c) 
(d) 
Pieter Bruegal,the Elder 
Rembrandt 
Rubens 
Valasquez 
a b c d 18. The painter who is noted for his contrasts 
between light and shade is 
(a) Pieter Bruegal, the Elder 
{b) Rembrandt 
(c) Rubens 
(d) Valasquez 
a b c d 19. Rubens, Pieter Bruegal , the Elder , and Rembrandt 
came from 
(a}. Germany 
(b) Italy 
{c) The low countries 
(d) England 
a b c d 20. Two painters who ~ere ignored by the critics for 
a b c d 21. 
a b c d 22. 
many years but who are now famous are 
{a} El Greco and Rubens 
(b} Rembrandt and Valasquez 
(c) Rubens and Pieter Bruegal, the Elder 
(d) El Greco and Pieter Bruegal, the Elder 
ElGreco 
( a) 
{b) 
(c) 
(d) 
is famous for his 
Photographic painting 
Architectural painting 
Glowing light and dark shadows 
Grey clouds and hilly landscapes 
Valas~uez models were 
{aJ Poor children in the streets 
(b) ~~mbers of the royal court. 
(c) Canals, trees, and windmills 
(d) Madonnas . 
a b c d 23. Velasquez is famous for his 
(a) Photographic painting 
(b) Architectural painting 
(c) Glowing light and dark shadows 
(d) Grey clouds and hilly landscapes 
a b c d 24. If you saw canals, trees, and windmills in a 
picture you would think of 
(a) Rubens 
(b) Titian 
( c} Rembrandt 
(d) Valasquez 
a b c d 2,5. If you saw a picture with members of the Spanish 
royal court in it you would think of 
(a} Valasquez 
(b) ElGreco 
(c) Titian 
(d) Raphael 
Complete the following sentences, with the correct words. 
Three types of colurnns used in the Colosseum were 26. 
and 28. 
----· 
The arena inside the Colosseum was used for 29. 
' 
30. • 
and 
The churches of the Christian faith were built in four differ-
ent forms 31. 
' 
32. 
' 
33· 
' 
and 
~4. ; . • 
The artist known as the divine painter was 35· • 
· Ak' 
-.L.<; 
Match the following paintings in the left column with the 
artists in the right colu..rnn. There may be t wo or more paint-
ings for each artist. 
36. ____ The Creation 
37·---- The Syndics · 
38. The View of Toledo 
39. ____ The Dill~e of Norfolk 
40. Madonna of the Chair 
41.---- Count Dwarf 
42.---- Cardinal Nino de Guevara 
4,?.== The Nightwatch 
44. The Decent from the Cross 
4).:::: The Wedding Feast 
46. ____ The Last Supper 
47._ St. Christopher and the 
Christ Child 
48. Mona Lisa 
49 ·== Children!·s Games 
50. ____ Infanta 1~rguerita 
'a) Pieter Bruegal, the Elder 
(b) Leonardo daVinci 
(c) Raphael 
(d) Michelangelo 
(e) Titian 
(f) Rubens 
(g) Rembrandt 
(h) El Greco 
(i) Valasquez 
========~==~==-=====-=-=-=================================================9~===== 
~, , 
KEY TO OBJECTIV~ EXM~INATION 
' 1. b. 18. b. 34. Renaissance 
2. c. 19. c. 3.5· Raphael 
3· a. 20. d. 36. d. 
4. c. 21. a. 3?· g. 
,5. b. 22. b. 38. h. 
6. d. 23. b. 39· e. 
?· b. 24. c. 40. c. 
8. b. 2,5. a. 41. i. 
9· c. 26. Doric 42. h. 
10. d. 2?. Ionic 43. f. 
11. c. 28. Corinthian 44. f. 
12. a. 29. Chariot racing 4,5. a. 
13. d. 30. Gladiatorial shows 46. b. 
14. a. 31. Byzantine (+?. e. 
1,5. ,C • 32. Romanesque 48. b. 
16. c. 33· Gothic 49. a. 
1?. a. ,50. i. 
1. 
2 . 
4. 
6. 
8. 
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